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I.
INTRODUCTION

This self-study document reflects the liberal arts and science faculty’s assessment of distinct, yet integrally related programs of study at SUNY Delhi.  The joint examination of  the Liberal Arts AA programs (including General Studies, Social Science, and Humanities) and the Individual Studies AAS is warranted because these programs are so similar; in addition, faculty members in the division of liberal arts and sciences teach and advise students in all of these programs.  Moreover, since the courses contained within the programs also serve other academic areas of the college, the program offerings are driven by common goals and considerations; and the vast majority of courses taught by these faculty serve students in all the majors and, indeed, the student body as a whole.  

These programs were most recently reviewed in 2005. As was noted in the External Reviewers report in October of that year, our last Program Review did not follow the SUNY Faculty Senate’s Guide for the Evaluation of Undergraduate Programs as revised in 2001. This review addresses that concern.

II. CURRICULUM

A. MISSION, GOALS, AND OBJECTIVES

College Mission Statement
The mission of SUNY Delhi is to provide its students with academic opportunities and campus programs that yield clear thinkers and productive citizens who are prepared for service, leadership and successful careers.

Program Mission Statement

The mission of the Division of Liberal Arts and Sciences is to provide students with an academic foundation for transfer into four-year programs within the liberal arts and sciences, provide courses in general education, develop life-long learners, and provide a well-rounded collegiate experience to foster students’ intellectual growth and global perspective.  

College Institutional Goals
As a residential college, SUNY Delhi seeks to create an environment in which living and learning flourish together. Bestowing certificates as well as associate and baccalaureate degrees, Delhi combines historic strengths in modern technology with dynamic curricula in the arts, sciences, and selected professions. To this end, Delhi's faculty and staff strive to: 
· provide high quality education in professional, technological, and liberal arts programs that provide students the opportunity to enter the workforce or continue their education; 
· emphasize hand-on, experiential, and applied teaching and learning in small classes; 
· create a student-centered campus community in which all individuals are valued and encouraged to excel; 
· inspire a lifelong passion for learning so that students may understand themselves and their changing world; 
· provide opportunities-in classrooms, residence halls, and campus activities-for students to realize their potential in personal, professional, and intellectual life; and

· define rigorous academic and professional standards of learning and ascertain the extent to which programs and students meet or exceed these standards. 
The Liberal Arts programs seek to accomplish these missions and goals by:

Goal 1
: Offering university parallel courses to meet the SUNY General Education requirements 
· Measurable objective: List the Liberal Arts courses that meet the ten (10) learning outcomes of SUNY, therefore meeting the goal of the university parallel courses.
· Measurable objective: List the variety of Liberal Arts courses available to our students to guarantee a broad exposure to the academic world.

Goal 2
: Maintaining high quality, hands-on instruction
· Measurable objective: Review course outlines to ensure that they contain high academic standards. 

· Measurable objective: Analyze the quality of each course and teaching by presenting data from student evaluations completed toward the end of each semester.
· Measurable objective: Analyze the quality of each course and teaching by observing and reporting on individual instructors conduct in the classroom.
Goal 3: Preparing graduates for transfer to four-year colleges and universities
· Measurable objective: Indicate what percentages of our graduates successfully transfer.
· Measurable objective: List the colleges and universities to which our students transfer.
· Measurable objective: Indicate any articulation agreements with non-SUNY colleges and universities.

Goal 4: Advising students to excel and reach their potential
· Measurable objective: Rate the satisfaction of students’ interaction with their advisor.
· Measurable objective: Analyze the number of students for each advisor.

Goal 5: Providing courses for students who are weak in basic academic skills



· Measurable objective: Indicate the percentage of students in UNIV 100 or UNIV 101 who successfully complete the course.

· Measurable objective: Indicate the percentage of these students in developmental courses who successfully complete the college level mathematics courses and Freshman Composition.

Specific goals for each individual program are listed in the discussion of that program. In addition to these goals, the Liberal Arts and Science programs seek to:

· Provide rigorous programs that prepare students for transfer and / or the workforce.
· Cultivate students’ critical thinking skills to facilitate their success as employees and responsible citizens.
· Offer courses in the arts, humanities, social sciences, natural sciences, and mathematics that reflect modern knowledge and pedagogical practices within the disciplines. 
· Demonstrate that students are valued as individuals through maintenance of small class sizes and faculty accessibility outside the classroom.
· Encourage faculty to model life-long learning through participation in professional activities and production of scholarly works. 
· Encourage faculty participation in College, University, campus, and community service.  
· Sponsor activities outside the classroom that provide students and other members of the college and local community the opportunity to engage ideas within the liberal arts and sciences. 

B. PROGRAM DESIGN

The Liberal Arts and Sciences Associate in Arts (A.A.) degree program curriculum is designed to provide the first two years of education for students planning to transfer to a four-year program leading to a bachelor's degree. Delhi's Liberal Arts program offers four Associate in Arts (A.A.) degrees: the General Studies A.A., Humanities and Social Sciences: Humanities Option, Humanities and Social Sciences: Social Sciences Option, and Individual Studies (A.A.S.). 
Students completing this curriculum will have an educational background that prepares them for such professional careers as law, medicine, and education. The A.A. also transfers to any other SUNY school and fulfills the general education requirements for students who intend to transfer to pursue higher degrees, such as a B.A. in their field of choice. Required courses for the A.A., together with careful selection of electives, give students broadly applicable knowledge in English, mathematics, science, humanities, and the social sciences, as well as course concentration appropriate to individual needs.
Students should select the Humanities and Social Sciences or the General Studies A.A. program if they contemplate careers in teaching or other professions requiring a strong foundation in history, psychology, sociology, political science, government, economics, English and literature, philosophy, foreign languages, art, and music.


All students must take at least one course from 7 of the 10 SUNY General Education subject areas (see the “General Education” section of the College Catalog for more detail). Students who plan to transfer to a SUNY four-year school are advised to take at least one course from all 10 subject areas.
Degree Requirements:  
General Studies A.A. 

Curriculum
SUNY Curriculum Code: 1395
	Course No.
	Course                                          
	Cr. Hrs.

	 ____ ___
	Computer Course (by advisement) 
	3

	 ENGL 100
	Freshman Composition
	 

	 
	Or
	3

	 ENGL 200
	Advanced Composition (by placement) 
	 

	 ENGL ___
	ENGL/LITR Elective
	3

	 ____ ___
	HUMN/ARTS Electives
	6

	 ____ ___
	Laboratory Science Elective 
	4

	 ____ ___
	Liberal Arts Electives
	18

	 MATH ___
	Contemporary Math or higher 
	 3-4 

	 ____ ___
	Math or Science Elective
	3-4

	 ____ ___
	Social Science Electives*
	9

	 UNIV 100
	Freshman Seminar 
	 

	 
	Or
	1-3

	 UNIV 101
	Student Success 
	 

	 ____ ___
	Unrestricted Electives
	 8-11 


Degree Requirement: 64 credit hours

Notes
*Students must take a minimum of 3 credits of behavioral and 3 credits of non-behavioral social science courses. Behavioral social sciences include anthropology, human geography, psychology, and sociology. Non-behavioral social sciences include criminal justice, economics, government, and history.

Additional Notes:
1. General Education Requirement: All students in the General Studies programs must take at least one course from each of the five following General Education subject areas: Mathematics, Natural Sciences, Social Sciences, Humanities, and Basic Communication. In addition, students must take at least one American History, Western Civilization, or Other World Civilizations course, and at least one Arts or Foreign Language course. 

2. For this program, HONR (Honors) courses count as English, literature, humanities, or social science electives. 

Admissions Requirements
High school graduate with a minimum 75% overall average or a minimum 2500 GED test score, and 70% or higher on the Math A and biology Regents exams.

Program Objectives
A graduate of the General Studies A.A. program should be able to:

1. Express him/herself effectively through written and oral communication. 

2. Demonstrate a knowledge of and an appreciation for literature. 

3. Demonstrate an ability to manipulate college-level mathematical concepts, including mathematical circuits, planning and scheduling, linear programming, voting systems, and game theory. 

4. Demonstrate a solid grounding in the science of his/her choosing. 

5. Display a fundamental understanding of the behavioral and non-behavioral social sciences. 

6. Discuss various areas within the humanities, based upon the courses he/she has elected to take. 

7. Demonstrate a solid foundation of liberal arts knowledge based on the minimum of six courses in this area. 

Humanities and Social Sciences: Humanities Option 

Curriculum
SUNY Curriculum Code: 0201 
Advisement Option: Humanities
	Course No.
	Course                                                 
	Cr. Hrs.

	 CITA 110
	Intro. to Software Applications or higher
	3

	 ENGL 100
	Freshman Composition
	 

	 
	Or
	3

	 ENGL 200
	Advanced Composition (by placement) 
	 

	 ____ ___
	ENGL/LITR Electives1
	9

	 ____ ___
	HUMN/ARTS Electives
	 9 

	 MATH ___
	Contemporary Math or higher 
	3-4

	 MATH 115
	Statistics 
	 4 

	 ____ ___
	Science Electives2
	6-8

	 ____ ___
	Social Science Electives3
	12

	 UNIV 100
	Freshman Seminar 
	 

	 
	Or
	1-3

	 UNIV 101
	Student Success 
	 

	 ____ ___
	Unrestricted Electives
	7-12


Degree Requirement: 62 credit hours

Notes
1. Six credits must be in 200-level or higher courses.

2 Students must take a minimum of one laboratory science.

3 Students must take a minimum of 3 credits of behavioral and 3 credits of non-behavioral social science courses. Behavioral social sciences include anthropology, human geography, psychology, and sociology. Non-behavioral social sciences include criminal justice, economics, government, and history.

Additional Notes:
1. General Education Requirement: All students in the Humanities and Social Sciences program must take at least one course from each of the five following General Education subject areas: Mathematics, Natural Sciences, Social Sciences, Humanities, and Basic Communication. In addition, students must take at least one American History, Western Civilization, or Other World Civilizations course, and at least one Arts or Foreign Language course. 

2. For this program, HONR (Honors) courses count as English, literature, humanities, or social science electives. 

Admissions Requirements
High school graduate with a minimum 75% overall average or a minimum 2500 GED test score, and 70% or higher on the Math A and biology Regents exams.

Program Objectives
A graduate of the Humanities and Social Sciences A.A. program (Humanities Option) should be able to:

1. Display a fundamental understanding of computers and computer information systems and be familiar with common computer applications such as word processing, spreadsheets, database management, and graphics. 

2. Express him/herself effectively through written and oral communication. 

3. Demonstrate a knowledge of and an appreciation for literature. 

4. Demonstrate an ability to manipulate college-level mathematical concepts, including mathematical circuits, planning and scheduling, linear programming, voting systems, and game theory. 

5. Understand and apply the fundamental concepts of statistics. 

6. Demonstrate a solid grounding in science, having taken at least two science courses, one of which must be a lab science. 

7. Display a good understanding of the behavioral and non-behavioral social sciences. 

8. Discuss various areas within the humanities, based upon the courses he/she has elected to take. 

9. Demonstrate a solid foundation of liberal arts knowledge based on the minimum of six courses taken in this area. 

Humanities and Social Sciences: Social Sciences Option 

Curriculum
SUNY Curriculum Code: 0212 
Advisement Option: Social Sciences 

	Course No.
	Course                                                
	Cr. Hrs.

	 CITA 110
	Intro. to Software Applications or higher
	3

	 ENGL 100
	Freshman Composition
	 

	 
	Or
	3

	 ENGL 200
	Advanced Composition (by placement) 
	 

	 ____ ___
	ENGL/LITR Electives1
	6

	 ____ ___
	HUMN/ARTS Electives
	 6 

	 MATH ___
	Contemporary Math or higher 
	3-4

	 MATH 115
	Statistics 
	 4 

	 ____ ___
	Science Electives2
	6-8

	 ____ ___
	Social Science Electives3
	18

	 UNIV 100
	Freshman Seminar 
	 

	 
	Or
	1-3

	 UNIV 101
	Student Success 
	 

	 ____ ___
	Unrestricted Electives
	 7-12 


Degree Requirements: 62 credit hours
Notes
1 Three credits must be in a 200-level or higher course.

2 Students must take a minimum of one laboratory science.

3 Students must take a minimum of 6 credits of behavioral and 6 credits of non-behavioral social science courses. Behavioral social sciences include anthropology, human geography, psychology, and sociology. Non-behavioral social sciences include criminal justice, economics, government, and history.

Additional Notes:
1. General Education Requirement: All students in the Humanities and Social Sciences program must take at least one course from each of the five following General Education subject areas: Mathematics, Natural Sciences, Social Sciences, Humanities, and Basic Communication. In addition, students must take at least one American History, Western Civilization, or Other World Civilizations course, and at least one Arts or Foreign Language course.

2. For this program, HONR (Honors) courses count as English, literature, humanities, or social science electives.

Admissions Requirements
High school graduate with a minimum 75% overall average or a minimum 2500 GED test score, and 70% or higher on the Math A and biology Regents exams.

Program Objectives
A graduate of the Humanities and Social Sciences A.A. program (Social Sciences Option) should be able to:

1. Display a fundamental understanding of computers and computer information systems and be familiar with common computer applications such as word processing, spreadsheets, database management, and graphics. 

2. Express him/herself effectively through written and oral communication. 

3. Demonstrate a knowledge of and an appreciation for literature. 

4. Demonstrate an ability to manipulate college-level mathematical concepts, including mathematical circuits, planning and scheduling, linear programming, voting systems, and game theory. 

5. Understand and apply the fundamental concepts of statistics. 

6. Demonstrate a solid grounding in science, having taken at least two science courses, one of which must be a lab science. 

7. Display an in-depth understanding of the behavioral and non-behavioral social sciences based on the six social science courses taken. 

8. Discuss various areas within the humanities, based upon the courses he/she has elected to take. 
Individual Studies (A.A.S.)

The Instructional Program 

The Associate in Applied Science (A.A.S.) degree program in Individual Studies is designed to serve students who wish to tailor a program of study to a specific career or educational goal. This program is appropriate for students who are: 

· Developing an individualized curriculum for a career or for transfer to a four-year institution. 

· Completing prerequisites for specific courses or other majors. 

· Combining a one-year technical certificate with an A.A.S. degree. 

Students are awarded the A.A.S. degree in Individual Studies after completing 63 credit hours of study in accordance with program guidelines. Students who are uncertain of their educational or career goals are encouraged to enroll in Delhi's Undeclared option for their first year of study.

Career Options
Career opportunities vary according to the individual curriculum developed; many possibilities are available.

Transfer Options
Transfer to other programs or colleges depends upon the curriculum developed and a student’s cumulative GPA. 

Note: The SUNY transfer guarantee is not available for the A.A.S. degree.

Curriculum
SUNY Curriculum Code: 0688
	Required Coursework
	Cr. Hrs.

	ENGL 100 or ENGL 200
	3

	English or Literature Elective
	3

	Social Science or HUMN/ARTS Elective
	3

	Introductory Computer Course 
(by advisement)
	3

	Liberal Arts and Sciences Elective
	3-4

	Mathematics (MATH 110 or higher)
	3-4

	Science Elective (lab or non-lab, based on advisement)
	3-4

	Social Science Elective
	3

	UNIV 100 Freshman Seminar
	 

	or 
	1-3

	UNIV 101 Student Success
	 

	 
	 

	Major Area Electives :
	 

	(To be determined in consultation with academic advisor for completion of career or transfer goal)
	33-38


Degree Requirement: 63 credit hours

Notes
Students who successfully complete a one-year technical certificate program and one credit hour in physical education will be granted thirty-one (31) semester hours of credit toward an A.A.S. degree in Individual Studies.

Admissions Requirements
High school graduate with a minimum 75% overall average or a minimum 2500 GED test score. A 70% or higher on the Math A and biology Regents exams is strongly recommended.

Program Objectives
A graduate of the Individual Studies A.A.S. program should be able to:

1. Display a fundamental understanding of computers and computer information systems and be familiar with common computer applications such as word processing, spreadsheets, database management, and graphics. 

2. Express him/herself effectively through written and oral communication. 

3. Demonstrate an ability to manipulate college-level mathematical concepts, including mathematical circuits, planning and scheduling, linear programming, voting systems, and game theory. 

4. Understand and apply methods and behaviors which promote success in college, including critical and creative thinking. 

5. Demonstrate a solid grounding in the science of their choosing. 

6. Display a fundamental understanding of one or more of the social sciences. 
Congruence Between Course Goals, Program Goals, and National Standards

SUNY Delhi is accredited by the Middle States Association of Colleges and Schools. 

The curriculum for the Liberal Arts and Science A.A. and A.A.S. degrees have been approved by the State University of New York. The programs follow SUNY General Education requirements for A.A.S. programs. 
Within courses, pre-requisites are required when a minimum level of skill and/or knowledge is considered necessary to succeed in upper level courses.  A waiver of pre-requisites is available under extenuating circumstances. In general, students must achieve a passing grade in a pre-requisite course to meet registration standards.  

Breadth of Program

At the core of a SUNY Delhi Liberal Arts education are its breadth and its emphasis on exposing students to multidisciplinary and interdisciplinary perspectives. These requirements and additional elective opportunities are outlined above in the course requirements for the individual degrees. While each degree program includes a heightened focus on the subject area of the individual degree (i.e. higher number of required social science course hours for the Humanities and Social Sciences: Social Sciences A.A. Option), degree program organization and course offerings provide students with a wide range of both required and elective courses, including courses in English, mathematics, science, humanities, and the social sciences, regardless of specific degree focus. 
Since many students registered in the SUNY Delhi Liberal Arts program plan to transfer to a four year degree program, the program emphasizes a broad range of academic studies to prepare the students for pursuing specialized bachelor’s level degrees after transferring. 

There are certain skills that are central to the SUNY Delhi Liberal Arts curriculum. Liberal Arts courses tend to emphasize critical thinking, effective oral and written communication, and student-centered active learning. 

Comparable Student Learning Outcomes in Multiple Sections of a Course

The SUNY Delhi Liberal Arts program is working to implement standard learning outcomes for individual courses. Individual course outlines are used to establish standards for courses to ensure that student learning outcomes are comparable among multiple sections of the same course. In addition to cohesive learning objectives across multiple sections of a course, course outlines also include general guidelines on course rigor, such as minimum writing requirements for sections of Freshman Composition (ENGL100). Learning outcomes are also connected to the students’ broader education at SUNY Delhi through the description and implementation of both general education and discipline-specific learning outcomes, as described on course outlines. The implementation of and adherence to individual course outlines will ensure comparable student learning outcomes in multiple sections of a course.    
Effective Scheduling of Required Courses and Elective Courses

Each semester’s class schedule is developed through the faculty input of each division area (social sciences, humanities, etc.), and then modified and approved as appropriate by the division dean.  The dean consults with other division deans to ensure that the general education and program requirement needs of other programs is being met with the proposed schedule.  SUNY Delhi’s student body has varying needs, leading the division to offer various courses across a range of days and times in order to provide as many scheduling opportunities as possible.
 
During the past few years, the division has begun offering an increased number of courses through online formats.  Many of the online courses are extremely popular, and provide flexibility for non-traditional learners who are trying to balance their work, family and academic schedules.  There are plans to continue proposing and offering online courses as faculty interest and course load allow.
 Students who meet with their advisors early and register for courses as soon as they are available typically get the courses and schedules that meet their needs.
Student Participation for Development, Review, and Evaluation of Courses

In response to faculty interest and specialization, as well as the changing needs of the students, new courses are sometimes introduced into the Liberal Arts program. Students complete course evaluations each semester, providing feedback to the instructor on the strengths and weaknesses of individual courses, effective learning experiences, and how the course could potentially be improved; students also have the opportunity to write-in additional comments based on their own experience of and response to the course. Instructors take these evaluations into account when planning future sections of the course, creating self-reflexive and student-focused course development. 
Often, faculty members propose new courses based on the faculty interest and specialization, students’ interests, the changing needs of various professions, or new SUNY regulations. There is a well-established process in place for the development of new courses, including a standard course proposal form. Proposed courses must be discussed and approved by both the Liberal Arts and Sciences division and the SUNY Delhi Curriculum Committee. Recently proposed and approved courses in the Liberal Arts and Sciences division include: 
· ARTS105
The History of Country Music

· ENGL250 
Research Writing

· HIST310
Topics: World or European History 

· HIST330
Topics in American History 

· HNRS225
Biology of Cancer 
· LITR200 
American Literature I: Native American Literature

The Liberal Arts and Sciences division also works to offer courses online to meet student needs, both within specific programs and the general student body. These have recently included: 

· ARTS300
Art and Health

· COMM300
Organizational Communication 

· ENGL210
Technical Writing 

· GOVT110
American Government 

· HUMN101
Art Appreciation 

· PSYC300
Organizational Psychology 

In addition, the subject matter of Honors (HNRS) seminars and the focus of Great Writers courses (LITR310) vary from semester to semester, with faculty working to offer courses that meet the needs of our students and effectively address their areas of interest. 
Advisement Procedures in the Division

Students at SUNY Delhi who declare a Liberal Arts and Sciences A.A. or Individual Studies A.A.S. major are assigned a faculty or staff academic advisor, based on advisor education, skills, and interests.  Each advisee is expected to meet with their advisors during each semester to receive registration information for the following term, as well as to discuss any questions or concerns that have arisen in the classroom or regarding future academic plans.  Advisees also receive early warning notices, which provide information about individual concerns in the classroom.  Advisors can use this information to initiate contact with students and to discuss rectification of the problems.  
In the beginning of each semester, advisors meet with new students to review general guidelines and advice for success.  During the first week of classes during each term, students who have below at 2.0 overall GPA are categorized as being “on probation”, and must develop and sign a probation contract with their advisor.  This contract outlines the mandated steps that will be taken to improve the GPA.
 
Advisement meetings occur throughout the academic year. Advisors and students meet to discuss midterm grade reports, class scheduling, career and/or academic goals, etc. Through the early warning notices and contact with other programs (EOP, services for learners with disabilities, residence life, athletic coaches), student growth and development is monitored for sufficient progress.
C. ASSESSMENT

The assessment of student learning is an integral part of how the mission of SUNY Delhi and of the Liberal Arts programs is accomplished. As part of this program review, Liberal Arts faculty examined the overall program of student assessment within the Division, and specifically the degree to which (1) student learning outcomes are clearly stated and are tied to the mission of the College and of the Liberal Arts & Sciences Division; (2) assessment processes provide evidence of student learning; and (3) assessment results are shared with the appropriate constituents and are used to improve teaching, learning, and the institution as a whole. 


The last review of the Humanities-Social Sciences and Individual Studies programs was conducted in 2005. In the area of assessment, Liberal Arts faculty were commended by the review team for approaching this task in “a thoughtful way that has led to genuine insight about the effectiveness of significant components of the Division’s courses and programs,” as well as for successfully undertaking “collective reflection on educational policies and practices.” At the same time, the visitation team recommended that writing program faculty include in their year-end assessments student work created in adjunct sections, which faculty have tried to do in recent years, though not entirely successfully. The visitation team also raised the issue of the clarity of the criteria used by some assessment teams used to determine whether specific learning outcomes were being achieved.  

In looking back at the Humanities/Social Sciences/Individual Studies program review report from 2005, a few things now stand out. First, on a positive note, there was clear evidence that student learning outcomes were assessed, with heavy emphasis on General Education outcomes. However, program faculty now realize that though the current process for assessing General Education outcomes yields important insights into the service function of Liberal Arts programs, it is of limited usefulness as an assessment of the major, since it involves students from many academic programs, not just Humanities-Social Sciences and Individual Studies. In addition, there was little evidence that program changes were made as a result of these assessments, and no recommendations for program improvements were put forth by the faculty. It now seems clear that Liberal Arts faculty need to develop a process for identifying Liberal Arts majors in the course of assessing General Education outcomes, as well as to put forth recommendations for program improvements based on learning outcomes data.

EFFECTIVENESS IN ACHIEVING PROGRAMATIC GOALS AND OBJECTIVES

Goal 1: University parallel courses and General Education
The program successfully offers a variety of courses to meet the SUNY General Education requirements. A complete list of these courses appears on the college website: http://www.delhi.edu/academics/provost/20100809SUNYGenEdApprovedList.pdf
GE 1 - Mathematics 
Students who passed high school Course III with a score of 85 or above on the Regents Exam have already satisfied this requirement. 
MATH 110 Contemporary Math 

MATH 115 Statistics 

MATH 128 College Algebra 

MATH 135 Finite Math 

MATH 138 Trigonometry 

MATH 150 Precalculus 

MATH 210 Calculus 1 

MATH 215 Calculus 2 

MATH 220 Calculus 3 

MATH 225 Differential Equations 

GE 2 – Natural Sciences 
BIOL 110 Environmental Issues 

BIOL 115 Animal Behavior 

BIOL 120 Human Heredity 

BIOL 125 Nutritional Microbio. 

BIOL 130 Gen. Biology 1 

BIOL 135 Gen. Biology 2 

BIOL 140 Field Biology 

BIOL 145 General Ecology 

BIOL 150 Biology of Beer 

BIOL 210 Botany 

BIOL 215 Zoology 

BIOL 220 Hum. Anat. & Phy. 1 

BIOL 225 Hum. Anat. & Phy. 2 

BIOL 230 Gen. Microbiology 

CHEM 120 Intro. Chemistry 1 

CHEM 125 Intro. Chemistry 2 

CHEM 180 Gen. Chemistry 1 

CHEM 185 Gen. Chemistry 2 

CHEM 230 Organic Chemistry 1 

CHEM 235 Organic Chemistry 2 

HONR 225 Cancer Biology 

PHYS 150 Gen. Physics 1 

PHYS 155 Gen. Physics 2 

PHYS 210 Physics. 1: Mech 

PHYS 215 Physics. 2: Elec 

PHYS 220 Physics. 3: Atomic 

SCIE 105 Integrated Science 

SCIE 110 Sci. in Modern Society 

SCIE 125 Explor. Phys. Sci. App. 

GE 3 – Social Sciences 
ANTH 100 Cultural Anthropology 

ANTH 110 Human Origins 

ECON 100 Intro. Macroeconomics 

ECON 110 Intro. Microeconomics 

GEOG 100 Human Geography 

GOVT 110 American Government 

GOVT 120 State & Loca Govt.l 

GOVT 130 World Affairs 

GOVT 140 Public Administration 

GOVT 160 Comparative Politics 

GOVT 350 Middle Eastern Politics 

HUMN 205 Intro. to Women’sStudies 

PSYC 100 Intro. Psychology 1 

SOCI 100 Intro. Sociology 

SOCI 220/320 Sociology of Religion 

GE 4 – American History 
Students who scored below 85 on the Regents Exam in U.S. History and Government must take either HIST 100 or 105 to satisfy this requirement. 
HIST 100 US History 1 

HIST 104 Hist. of Amer. Technology 

HIST 105 US History 2 

HIST 200/300 Race in American History 

HIST 220/320 America & World, 1750-Present 

HIST 325 The American Century 

HONR 210 The American Experience 

GE 5 – Western Civilization 
HIST 120 Hist. of Anc. & Med. Worlds 

HIST 125 Hist. of West. & World Civ. 1 

HIST 130 Hist. of West. & World Civ. 2 

HONR 200 Foundations in West. Thought 

HIST 205/305 Russian History 

HIST 220/320 America & World, 1750-Present 

HONR 205 Contemporary Thinkers 

HUMN 241 Hist.ofWestern Architecture I 

HUMN 242 Hist.ofWesten Architecture II 

GE 6 – Other World Civilizations 
ANTH 100 Cultural Antropology 

ANTH 300 Survey of World Cultures 

GOVT 130 World Affairs 

GOVT 160 Comparative Politics 

GOVT 350 Middle Eastern Politics 

HIST 110 Hist. of Latin America 

HIST 120 Hist. of Ancient & Medieval 

HIST 125 Hist. of West. & World Civ. 1 

HIST 130 Hist. of West. & World Civ. 2 

HIST 205 Russian History 

HIST 220/320 America & World, 1750-Present 

HUMN 210 World Religions 

SOCI 220/320 Sociology of Religion 

GE 7 - Humanities 
HUMN 160 Intro to Mythology 

HUMN 170 Philosophy 

HUMN 180 Ethics 

HUMN 200 Intro. to Bible 

HUMN 205 Intro. to Women’s Studies 

HUMN 210 World Religions 

HUMN 225 Nature and Culture 

HUMN 241 Hist.ofWestern Architecture I 

HUMN 242 Hist.ofWesten Architecture II 

LITR 100 Intro. to Literature 

LITR 110 Intro. to Fiction 

LITR 120 Intro. to Film 

LITR 200 Amer. Lit. 1 

LITR 215 Amer. Lit. 2 

LITR 220 Brit. Lit. 1 

LITR 225 Brit. Lit. 2 

LITR 230 Minorities & Women in Lit. 

LITR 240 Shakespeare 

LITR 250 Intro. to Poetry 

LITR 260 Intro. to Drama 

LITR 310 Great Writers 

GE 8 - The Arts 
ARTS 103 Hist. American Pop Music 

ARTS 105 History of County Music 

ARTS 104 Ceramics 

ARTS 110 Hist. Rock Music 

ARTS 112 Music in Black & White 

ARTS 115 Freehand Drawing 

ARTS 300 Art and Health 

HUMN 101 Art Appreciation 

HUMN 102 Music Appreciation 

HUMN 195 Theatre Arts 

HUMN 241 Hist.ofWestern Architecture I 

HUMN 242 Hist.ofWesten Architecture II 

GE 9 – Foreign Language 
Students who have passed a foreign language Regents Exam have already satisfied this requirement. 
HUMN 100 Elem. French 1 

HUMN 105 Elem. French 2 

HUMN 110 Interm. French 1 

HUMN 115 Interm. French 2 

HUMN 120 Elem. Spanish 1 

HUMN 125 Elem. Spanish 2 

HUMN 130 Interm. Spanish 1 

HUMN 135 Interm. Spanish 2 

HUMN 141 Conversational Language 

HUMN 142 Conversational Language 

HUMN 143 Conversational Language 

HUMN 243 Adv. Convers. Language 

GE 10 - Basic Communications 
COMM 100 Public Speaking 

COMM 310 Argumentation & Debate 

ENGL 100 Fresh. Composition 

ENGL 200 Adv. Composition

With only a few exceptions, all of these courses are offered regularly.

To keep our programs university parallel, we also offer a broad variety of liberal arts courses. In addition to the standard introductory and survey courses in most areas (literature, psychology, sociology, history, economics), the division offers a wide range of electives. A complete list of liberal arts courses appears on the college website:

http://www.delhi.edu/academics/academic_divisions/liberal_arts/courses.php
· ANTH 100 Cultural Anthropology 

· ANTH 110 Human Origins 

· ANTH 290 Independent Study in Anthropology 

· ANTH 300 Survey of World Cultures 

· ARTS 103 History of American Popular Music 

· ARTS 104 Ceramics I 

· ARTS 105 History of Country Music 

· ARTS 110 History of Rock Music 

· ARTS 112 Music in Black and White 

· ARTS 115 Freehand Drawing 

· ARTS 120 Introduction to Painting 

· ARTS 290 Independent Study in Fine Arts 

· ARTS 300 Art and Health 

· BIOL 105 Wildlife of North America 

· BIOL 110 Environmental Issues and Sustainability 

· BIOL 115 Animal Behavior 

· BIOL 125 Nutritional Microbiology 

· BIOL 130 General Biology I 

· BIOL 135 General Biology II 

· BIOL 140 Field Biology 

· BIOL 145 General Ecology 

· BIOL 150 Biology of Beer 

· BIOL 210 Botany 

· BIOL 215 Zoology 

· BIOL 220 Human Anatomy and Physiology I 

· BIOL 225 Human Anatomy and Physiology II 

· BIOL 230 General Microbiology 

· BIOL 290 Independent Study in Biological Science 

· BIOL 330 Infection and Disease 

· BIOL 350 Special Topics in Biology 

· CHEM 120 Introductory Chemistry I 

· CHEM 125 Introductory Chemistry II 

· CHEM 180 General Chemistry I 

· CHEM 185 General Chemistry II 

· CHEM 230 Organic Chemistry I 

· CHEM 235 Organic Chemistry II 

· CHEM 290 Independent Study in Chemistry 

· COMM 100 Public Speaking 

· COMM 290 Independent Study in Communications 

· COMM 300 Organizational Communications 

· COMM 310 Argumentation and Debate 

· CJUS 100 Introduction to Criminal Justice 

· CJUS 280 Criminal Justice Internship 

· ECON 100 Introductory Macroeconomics 

· ECON 110 Introductory Microeconomics 

· ECON 290 Independent Study in Economics 

· EDUC 100 Foundations of Education 

· EDUC 101 Practicum in Education 

· ENGL 097 Introduction to Academic Reading and Writing 

· ENGL 100 Freshman Composition 

· ENGL 200 Advanced Composition 

· ENGL 205 Creative Writing 

· ENGL 210 Technical Writing 

· ENGL 290 Independent Study in Writing 

· ENGL 310 Technical Writing 

· ENST 140 Introduction to Geographic Information Systems 

· ENST 280 Environmental Studies Internship 

· GEOG 100 Human Geography 

· GEOG 290 Independent Study in Geography 

· GOVT 110 American Government 

· GOVT 120 State and Local Government 

· GOVT 130 World Affairs 

· GOVT 140 Public Administration 

· GOVT 150 Civil Liberties 

· GOVT 160 Comparative Politics 

· GOVT 200 Laws, Courts, and Politics 

· GOVT 250 Middle Eastern Politics 

· GOVT 290 Independent Study in Government 

· GOVT 300 Public Policy 

· GOVT 350 Middle Eastern Politics 

· HIST 100 United States History I 

· HIST 104 History of American Technology 

· HIST 105 United States History II 

· HIST 110 History of Latin America 

· HIST 120 History of the Ancient and Medieval World 

· HIST 125 History of Western and World Civilization I 

· HIST 130 History of Western and World Civilization II 

· HIST 135 Contemporary America 

· HIST 200 Race in American History 

· HIST 205 Russian History 1801-2000 

· HIST 220 American and the World 1750-Present 

· HIST 290 Independent Study in History 

· HIST 300 Race in American History 

· HIST 305 Russian History 1801-2000 

· HIST 310 Topics in World or European History 

· HIST 320 America and the World 1750-Present 

· HIST 325 The American Century 

· HIST 330 Topics in American History 

· HONR 200 Foundations in Western Thought 

· HONR 205 Contemporary Thinkers 

· HONR 210 The American Experience 

· HONR 225 Cancer Biology 

· HONR 250 Special Topics 

· HONR 290 Independent Study Honors 

· HUMN 100 Elementary French I 

· HUMN 101 Art Appreciation 

· HUMN 102 Music Appreciation 

· HUMN 105 Elementary French II 

· HUMN 110 Intermediate French I 

· HUMN 115 Intermediate French II 

· HUMN 120 Elementary Spanish I 

· HUMN 125 Elementary Spanish II 

· HUMN 141, 142, 143 Conversational Languages 

· HUMN 160 Introduction to Mythology 

· HUMN 170 Philosophy 

· HUMN 180 Ethics 

· HUMN 195 Theater Arts 

· HUMN 200 Introduction to the Bible 

· HUMN 205 Introduction to Women's Studies 

· HUMN 210 World Religions 

· HUMN 225 Nature and Culture 

· HUMN 241 History of Western and World Architecture I 

· HUMN 242 History of Western and World Architecture II 

· HUMN 243 Advanced Conversational Languages 

· HUMN 290 Independent Study in Humanities 

· LITR 100 Introduction to Literature 

· LITR 110 Introduction to Fiction 

· LITR 120 Introduction to Film 

· LITR 200 American Literature I 

· LITR 215 American Literature II 

· LITR 220 British Literature I 

· LITR 225 British Literature II 

· LITR 230 Minorities and Women in Literature 

· LITR 240 Shakespeare 

· LITR 250 Introduction to Poetry 

· LITR 260 Introduction to Drama 

· LITR 290 Independent Study in Literature 

· LITR 300 Technology in Literature 

· LITR 310 Great Writers 

· MATH 102 Math for Applied Technology 

· MATH 110 Contemporary Mathematics 

· MATH 115 Statistics 

· MATH 128 College Algebra 

· MATH 138 Trigonometry 

· MATH 150 Pre-Calculus Mathematics 

· MATH 210 Calculus I 

· MATH 215 Calculus II 

· MATH 220 Calculus III 

· MATH 225 Differential Equations 

· MATH 290 Independent Study in Mathematics 

· PHYS 150 General Physics I 

· PHYS 155 General Physics II 

· PHYS 290 Independent Study in Physics 

· PSYC 100 Introductory Psychology I 

· PSYC 200 Introductory Psychology II 

· PSYC 210 Developmental Psychology 

· PSYC 215 Child Growth and Development 

· PSYC 220 Social Psychology 

· PSYC 230 Abnormal Psychology 

· PSYC 240 Adolescent Psychology 

· PSYC 290 Independent Study in Psychology 

· PSYC 300 Organizational Psychology 

· SCIE 105 Integrated Science 

· SCIE 110 Science in a Modern Society 

· SCIE 125 Exploring Physical Science Applications 

· SCIE 290 Independent Study in Physical Science 

· SOCI 100 Introductory Sociology 

· SOCI 200 Social Problems 

· SOCI 210 Sociology of the Family 

· SOCI 220 The Sociology of Religion 

· SOCI 290 Independent Study in Sociology 

· SOCI 320 Sociology of Religion 

· UNIV 100 Freshman Seminar

· UNIV 101 Student Success

Goal 2: High quality instruction

Course Outline Review

Faculty have been required to post copies of their course syllabi to Banner, which allows faculty, students, and the general public to review their academic content. The dean reviews all divisional outlines and requires faculty to include mandated content concerning assessment, general education, and general college policy. 

Data from student evaluations

At this time, raw data from student evaluations is not available for review and analysis. The Delhi administration and the UUP are currently discussing ways to amend this practice, as it is not advantageous to either party and does not allow the college to use this relevant data.

The campus procedure for student evaluation of faculty is described in the Policies and Procedures manual, pg. 47. This procedure requires that the results of student evaluations be returned to faculty “for use in the improvement of instruction.”

Peer review of teaching; dean review of teaching

College policy outlines the procedure used to review the teaching of faculty in every level: adjunct, full-time non-tenured, and full-time tenured.  This policy appears in the Faculty and Staff Handbook 2010, pg. 48. These reviews are used in the tenure and promotion processes. SUNY Delhi has used this policy effectively. Difficult decisions have been made about the non-renewal of some faculty based upon the results of the teaching evaluations. On the other side, many other faculty have been rewarded for their excellence in the classroom with promotions, tenure, and merit increases.

Documents used in this process appear in the appendix.

Goal 3: Successful transfer


The SUNY Delhi catalog lists 20 colleges and universities with which Delhi has articulation agreements.  While the SUNY Health Science Center at Syracuse is the only one listed specifically for articulation with Delhi students graduating in the AS degree programs in Math and Science, many of the other articulation agreements affect the Math/Science program in that we serve their programs.  

Unfortunately, SUNY Delhi does not collect program-specific transfer data. Available data indicate that the vast majority of Math and Science graduates transfer to another SUNY institution.  According to the State University of New York Application Viewbook 2001, there are a number of SUNY Bachelor’s Degree Programs offered in mathematics, statistics, or a field of science.  With this in mind, a student who majors in math or science at Delhi has a variety of choices of transfer within the state system.  The A.A and A.S degrees in Liberal Arts & Science are in fact intended for transfer.  A recent transfer report from SUNY Oneonta (April 2005) shows that 13 students who transferred from SUNY Delhi to SUNY Oneonta are now in science related majors.

A complete list of articulation agreements is available in the provost’s office.

Goal 4: Student advising

In the Liberal Arts and Sciences division as a whole, the average number of advisees per advisor is 16. In Math and Science area, the average numbers reflect this: there are on average 14 students per advisor in Science, and 18 in Mathematics.


In the most recent survey of student satisfaction with academic advising (Spring 2010), the results clearly point to academic advising as an area of strength for SUNY Delhi generally. Though division- and program-specific data are not available, 70% of students report that their academic advisor was above average or excellent. Similar percentages were reported for all other surveyed categories, such as subject knowledge, ease of access, and timeliness.


Complete survey results are available in the appendix.

Goal 5: Students with weak academic skills

Freshman Seminar Program
Since Fall 2005, all Liberal Arts and Sciences Freshmen have been required to take an orientation course in their first semester, either UNIV 100, Freshmen Seminar for one credit or UNIV 101, Student Success for three credits. The majority of students (84%) take the one credit seminar while a small share of students who have tested into remedial courses are placed in the three credit Student Success course.

The UNIV 100, Freshman Seminar course began as an elective course for Liberal Arts and Sciences students in 1999 and was started with just three sections.   It was slowly expanded to 12 sections by 2004.  It was expanded because, every semester, students who took the seminar had higher grade point averages, earned more credits and were more likely to return for spring semester. Based on six years of positive statistics, an orientation course became a requirement for all Liberal Arts and Sciences students in Fall 2005.

In the first fall that an orientation course was required, the dismissal rate for Liberal Arts and Sciences students was cut in half from 22% to 11%.  First semester students are dismissed from the college when their Grade Point Average is below 1.0. From  2005-2009, the dismissal rate has varied between 11% or 12% every year, except for one bad year, 2006, when it was 15%.  Full statistics on grade point averages, credits earned, and the dismissal rate for 2007-2009 can be seen in the table at the end of this section.

Since 2005 it is difficult to measure the success of the seminar because we no longer have a control group of students who are not taking the seminar. The Veterinary Science department still has Freshman Seminar as an elective, and every semester there is huge difference in the success rate of their students who take the seminar versus those who don’t. For example, this past fall, 2009, veterinary sciences students who took the seminar had GPA’s which were .42 higher than those who did not take it. That is parallel to the results we used to see in Liberal Arts and Sciences before 2005. 

One of the only ways to assess the success of the seminar now that it is required is to to look at overall statistics for Liberal Arts and Sciences students before and after 2005. Before 2005, our dismissal rate for first semester freshmen was typically 20-22%.  Since we have required the seminar, the rate for most years has been 11-12%.  Between 2005-2009, the grade point average for liberal arts freshmen has been between 2.15 and 2.31. 

Between 2000 and 2005 the grade point average was between 1.81- 2.15.  

Every year we have given standardized course evaluations in every section of Freshman Seminar, and every year we have compiled the results from these evaluations.  Here are some statistics from the fall 2009 course evaluations which are representative of the responses we get every year.  The full results of the Fall 2009 evaluation can seen in the table at the end of this section. 
· 98% of students felt that their instructors were well-prepared and knowledgeable

· 98% of students said that their instructor was someone they would seek help from

· 93% of the students who said that the course helped them to become familiar with campus resources. 

· 88% of the students who took Freshmen Seminar said they would recommend the course to others. 
           Here are some quotes from the comment section of the evaluations:

· "Freshman Seminar was, I think, worth taking.  Without this class I would not know where anything in this school was.  The speakers, the tours around campus and a great person for a teacher made it all worthwhile. Without this class, I would never be working out of swimming in the pool, because I earned where all of these are.  I have a friend who is coming here next year, and I would definitely recommend the class to him."

· "This class was a blast.  I found this class to be the most enjoyable in this semester.   I learned a lot of things about campus life (even though I don't live on campus) and a lot about the activities that take place here.  The one thing that future incoming students should know is that Freshman Seminar is a lot of fun."  

· "It gave me a lot helpful information about the college which I would not have found out on my own." 
In Fall 2008, SUNY Delhi’s Freshman Seminar Program was given an Outstanding Student Affairs Program Award for Academic and Student Affairs Collaboration by the SUNY Chief Student Affairs Officers.

In Fall 2009, two living/learning sections of Freshman Seminar were developed.  For these sections, Liberal Arts and Sciences students who lived in O’Connor Hall had their seminar class in a classroom in their residence hall. The classes were taught by the resident director of O’Connor Hall and by the Vice President for Student Life.  In these two sections, the GPA was .25 higher than in other liberal arts sections and only 7% of these students were dismissed after the first semester as opposed to 11% overall.  Full statistics on these sections are included at the end of this section. The sample here was very small, 27 students, but, given the positive results, we will slowly expand the living/learning sections. 

Many colleges offer freshman orientation courses, but here are some key factors that, perhaps, set SUNY Delhi’s program apart from others:

· The program grew slowly and only after repeated assessments showed that it was helping students.   

· The outline for the course is flexible.  There are certainly some required topics—how to join/get involved in co-curricular campus life, how to navigate academic procedures such as adding and dropping a course, how to build a schedule for the next semester--but different teachers emphasize different topics that they are particularly enthusiastic about. For example, one teacher might strongly emphasize community service while another might emphasize physical fitness.  When teachers have some flexibility and can emphasize the aspects of college life they most care about, the enthusiasm level of both teachers and students increases.  

· No one is forced to teach the course. Every year a call goes out for seminar teachers, and faculty, student life professionals and staff from all over the college come forward to teach the course. The teachers range from the College President to resident directors to professors to enrollment counselors to coaches.  Every semester, some teachers take a break and new teachers step in, so that no one burns out on the course. 
· Most importantly, the classes are small, never more than 15 students. The small class size helps to foster strong relationships between student and teacher and also between the students.
Finally, the most important benefit of the seminar is that, because of its size and its interactive nature, students often form a close bond with the teacher. This is particularly important for Liberal Arts and Sciences students who have different teachers for all of their classes. Taking the seminar just about guarantees that there is at least one college staff member that a student can go to easily with questions and concerns.
STATISTICS FOR LIBERAL ARTS STUDENTS
2007-2009
Number who took Freshman Seminar 2007            191  

Number who took Freshman Seminar 2008            183

Number who took Freshman Seminar 2009            186                                         

High School Averages 
Freshman Seminar Students 2007                  79.39 

Freshman Seminar Students 2008                  80.51

Freshman Seminar Students 2009                  79.98 

Grade Point Average 

Freshman Seminar Students 2007                 2.15

Freshman Seminar Students 2008                 2.31

Freshman Seminar Students 2009                 2.23

Credits Earned in First Semester

Freshman Seminar Students 2007                 16.20  

Freshman Seminar Students 2008                 12.39

Freshman Seminar Students 2009                 13.04        

Academic Dismissal Rate 
Number of Liberal Arts Freshman 2007               248 

Number of Liberal Arts Freshmen 2008               242

Number of Liberal Arts Freshman 2009               241                        

Number of Liberal Arts Freshmen Below 1.0 2007     27

Number of Liberal Arts Freshmen Below 1.0 2008     29

Number of Liberal Arts Freshmen Below 1.0 2009     27

Percentage of Liberal Arts Freshmen Dismissed 2007  11%

Percentage of Liberal Arts Freshmen Dismissed 2008  12%

Percentage of Liberal Arts Freshmen Dismissed 2009  11%

Developmental courses

     
The vast majority of students who pass our developmental writing course go on to succeed in our Freshman Composition course. Data from two recent academic years (2006-07 and 2007-08) show that 87% of the students who earned passing grades in English 097, Introduction to Reading and Writing, also earned passing grades when they took English 100, Freshman Composition.  78% of those of who passed English 097 passed English 100 with a grade of  C- or higher. Conversely, students who fail English 097 also fail to be retained by the College at a much higher rate than other students. This is hardly surprising, as students who place into English 097 have English Regents scores below 70 and are thus less proficient with the reading and writing skills necessary for college success. Success in English 097, therefore, is a fairly solid predictor of more general success in college.  Another rather surprising bit of information, worth following up on for subsequent reviews, is that students who pass ENGL 097 seem to be retained at SUNY Delhi at a higher rate than one might expect, given that these are at-risk students. In the Spring 2008 semester, 78% of students who passed ENGL 097 returned to Delhi to take ENGL 100. This is up from 59% in the prior Spring—certainly a good sign.

    
Grade distributions for English 097 students who go on to take English 100 are very similar from one course to the next.  Our English 097 course is a good predictor of success in English 100 and seems to be preparing students well for college level writing. 


This can also be demonstrated by comparing the success rate in ENGL 100 of students with similar English Regents scores who did-and did not--take 097 first. The following chart shows a comparison of success rates for these two groups.  
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The detailed data on grades and pass rates between ENGL 097 and ENGL 100 appears below:

Fall 2007 

The grade range for ENGL 097 in Fall 2007 was:

A range: 5

B range: 20

C range: 23

D range: 7

F: 9

Total Students: 64
Pass Rate:
86%    C- or above: 
75%

Spring 2008
50 of the 64 students returned for Spring 08. This is a 78% retention rate for this group. Of the students who did not return, none earned higher than a C in ENGL 097 and 7 of the 9 students who earned F’s in ENGL 097 did not return. This data is consistent with the data from academic year 2006-07.

43 of those students enrolled in ENGL 100 Spring 08. Of those students enrolled in ENGL 100 in Spring 08, the grade distribution was:

A range: 6

B range: 16

C range: 10

D range: 6

F: 4

W: 1

Total students  43

Pass Rate: 
88%

C- or above: 
74%

Fall 2006

86 students enrolled in ENGL 097 in fall 2006.
Grade Distribution:

A range: 11
B range: 22
C range: 33
D range: 11
F: 9

Total Students 86
Pass rate: 
89%      C- or above: 
77% 

Spring 2007

51 of the 86 students returned for Spring 08. This is a 59% retention rate for this group.
Only two of those 9 students who failed the ENGL 097 class returned for the spring ‘07 semester.  12 of 20 students receiving D+ or below did not return for spring ’07 term.  
51 students who passed ENGL 097 went on to take ENGL 100 in the spring.

Grade Distribution:

A range: 7

B range: 15
C range: 20
D range: 3
F: 1
W: 5

Total Students 51
Pass Rate: 
88% 

C- or Above: 
82%

Rationale for discontinuing Math 095 – introducing 4 credit Math 128

Data was gathered from 2001 – 2008 demonstrating the effectiveness of pre-programs 
offered by 23 academic departments.  The retention rate was 9% higher for students 
enrolled in pre-programs versus those not enrolled in pre-programs.  Although seemingly 
effective, by the Fall of 2008 the college had officially eliminated all pre programs.  The 
rationale for this elimination was two-fold:  Students in pre-programs had the false 
assumption that they were automatically going to be accepted into the major, and, 
students were reluctant to take pre-college level courses knowing the courses would not 
count towards graduation.  
If a student wishes to pursue a major for which he or she is not academically 
prepared, the current procedure is as follows:  The student is accepted as a Liberal Arts 
and completes college level course work.  If the student is academically successful in this 
major for a minimum of one semester (or, in some cases, two semesters) he or she is 
eligible to switch into the desired major with approval of division dean.  In some cases, 
such as Nursing and Veterinary Science, an internal application form lists admission 
criteria for acceptance into the major. 
Placing incoming freshman in the appropriate mathematics and English courses has 

been a critical issue at SUNY Delhi.  Prior to 2009, the College utilized the ASSET test 

to determine the mathematics and English course level in which each Freshman should be 

placed. This test was conducted in Farrell Hall during Delhi Advantage Day.  In January 

2009, Farrell Hall was closed for reconstruction, making it impossible to administer the 

ASSET test to a large group of students.  More importantly, particularly in the 

mathematics area, faculty noticed that the results of the ASSET test were not accurately 

placing students in the appropriate math course.  To assist the advisor to more 

accurately place students in the appropriate math course, the math department has 

developed a placement “flow chart” which incorporates the student’s Math Regents test 

scores and academic interests (see Appendix__).  In the English department, faculty 

preferred a placement instrument that required students to demonstrate substantial 

writing, which the ASSET test did not. With these issues in mind, in Fall 2008, the

 departments approved of using New York State Regents test scores along with the  high 

school grades to determine mathematics and English course placement.  These measures 

were used starting in February 2009 for all incoming Freshman for the Fall 2009 

semester, and, according to faculty, have been effective placement instruments.  

  
Prior to Fall 2007, students who were not academically prepared for a college 

level math were placed in MATH 095 (Elementary Algebra).  This course had a very 

poor retention rate (exceeding 35%), primarily because students were not willing to 

complete a course for which they were not receiving college credit.  In Fall 2007, an 

“extended” version of MATH 128 (College Algebra) was piloted by a math faculty member.  This 3-credit course covered the same material as the “traditional” MATH 128 but met four hours a week instead of 3.  This allowed the instructor to include the same content, but teach at a much slower pace.  As shown in the following table, retention rates and grades have improved by replacing MATH 095 with the extended MATH 128.  

	Grade
	Extended Version MATH 128

n = 43 
Fall 2007-Fall 2009
	Traditional MATH 128
n = 81 

Fall 2008 –Spring 2009
	MATH 095

N = 48 

Fall 2006, Fall 2007 

	A
	12%
	10%
	10%

	B
	21%
	20%
	19%

	C
	24%
	19%
	12%

	D
	13%
	8%
	21%

	F
	18%
	25%
	19%

	W
	12%
	18%
	19%


Effectiveness of the Program in Achieving Its Goals and Objectives in General Education
In recent years the Liberal Arts & Sciences Division has developed and implemented a strong University-overseen-and-approved plan for assessing student learning outcomes in ten knowledge and skills areas that constitute the SUNY General Education Requirement, as follows:

1. Mathematics

2. Natural Sciences

3. Social Sciences

4. American History

5. Western Civilization

6. Other World Civilizations

7. Humanities

8. The Arts 

9. Foreign Language

10. Basic Communication

In addition, two crucial competencies—critical thinking and information management—have been infused throughout the General Education program and are also assessed.

Delhi’s General Education plan was developed by Liberal Arts & Sciences faculty and approved by the College Senate in accordance with guidelines developed by the SUNY-wide General Education Assessment Review (GEAR) group.      

Delhi’s SUNY-approved Gen. Ed. assessment program meets University-mandated criteria regarding sample size, inter-rater reliability, selection of assignments that directly address SUNY-wide learning outcomes, acceptable scoring rubrics, and agreed-upon standards of student performance. Indeed, Delhi’s Gen. Ed. assessment program, which is conducted entirely by Liberal Arts & Sciences faculty, represents one of the most persistent efforts at the College to measure student success in attaining stated learning outcomes. In addition, Liberal Arts & Sciences faculty have had to document that all courses submitted for inclusion in the General Education program do in fact address the University’s student learning outcomes. 

In addition to the process for assessing General Education outcomes first established in 2002, in 2006 a University-wide Strengthened Campus-Based Assessment (SCBA) process was established. SCBA called for even more rigorous assessment of outcomes in written communication, mathematics, and critical thinking using externally referenced measures approved by the GEAR group. Delhi’s Strengthened Campus-Based Assessment Plan was submitted in 2006, approved by the SUNY Provost’s office, and implemented for the 2006-2007 academic year.

Following implementation of the initial GE assessment plan, Delhi has routinely reported its assessment results, including the percentage of students who meet, exceed, approach, or fail to meet established standards, to both the campus academic community and to the University Provost’s office. Without detailing the changes in reporting requirements that have occurred since 2002, the following summarizes current processes for reporting SUNY-GER outcomes:
1.  Campus reporting for SUNY-GER course additions:  Division Deans complete the SUNY-GER Course Addition Form which details the description, topical outline and sample readings of the course. This form is submitted for approval to the Office of the Provost at System Administration. The University Provost subsequently notifies the campus in writing of a listing of all SUNY-GER approved courses.

2.  Campus reporting for SUNY-GER assessment results:  SUNY-GER courses are assessed on a 3-year cycle. Following the assessment, the Dean of Liberal Arts & Sciences completes a Summary Report on the assessments the Division completes. This report addresses the improvements made as a result of the previous assessment, major findings of the assessment, actions to be taken to address these findings, and improvements that can be made to the assessment process. For each completed review, the University Provost keeps a completed copy of the Summary Report. The Office of the Provost at System Administration may request the form for periodic audits based on samples of campuses.  

Complete details of the SUNY Assessment Initiative’s history, policies, procedures, and rubrics for assessing mathematics, written communication, and critical thinking under SCBA can be found on the University website. 

In the course of undertaking this program review, Liberal Arts faculty analyzed all available reports on the procedures, rubrics, reported results, and recommendations of faculty assessments of student learning in approved General Education courses. The following is a summary of all available student learning outcomes data for these assessments.

General Education Assessment Data Summary
Mathematics

Learning outcomes for Mathematics can be summarized as (1) the ability to interpret and draw inferences from mathematical models; (2) the ability to represent mathematical information symbolically, visually, numerically, and verbally; (3) the ability to employ quantitative methods to solve problems; (4) the ability to estimate and check mathematical results for reasonableness; and (5) the ability to recognize the limits of mathematical and statistical methods. Mathematics faculty developed assignments for Contemporary Math (MATH 110), Statistics (MATH 115), and College Algebra (MATH 128) that address each of the five student learning outcomes in those courses. Grading rubrics are utilized to score each assignment.

In the fall 2005 through spring 2007 semesters, math faculty collected and reported data on each outcome separately. For these two years the percentage of students who met or exceeded the standard for all five outcomes ranged from 71% to 85%—a very positive outcome. These results led the mathematics faculty to revise their common assignments and grading rubrics to better address the student learning outcomes. Also, while most students were able to solve routine problems that they had encountered before, they often struggled when faced with problems they were seeing for the first time.

In the spring 2010 semester, math faculty collected and reported data on the five student learning outcomes for MATH 110 (Contemporary Math), MATH 115 (Statistics), and MATH 128 (College Algebra). The aggregate results are presented on the chart below:

[Insert chart GE1 Results, 2010 from Math-Science program review.]

Based on the above data, it appears that students’ weakest area is recognizing the limits of mathematical methods (Learning Outcome #5), though learning outcomes #3 and #4 also show room for improvement. Nevertheless, these figures compare favorably to the results of the previous assessment:

[Insert chart GE1 Results, 2006 from Math-Science program review.]

A comparison of these two sets of data reveals that in 2010 the percentage of students not meeting the outcomes decreased for almost all outcomes. Also, the percentage of students exceeding the outcomes dropped to more expected levels, suggesting that the rubric is being applied more effectively and evenly than in 2006. This suggests that the current data is more reliable and useful.

To continue improving student success in achieving desired outcomes, math faculty recommended helping students understand the limits of mathematical methods by increasing the incorporation of real-world problems into the curriculum. Instructors need to emphasize under what circumstances the mathematical representations are applicable. To improve the results of Learning Outcome #2, instructors may incorporate more verbal descriptions into problem solutions along with utilizing multiple representations (graphical, numeric, algebraic) as is done in the higher-level math courses. To address Learning Outcome #4, problems with errors might be intentionally introduced to ascertain which students are looking for reasonable results. In addition, by asking questions that require a written or verbal response, instructors can teach students to check for reasonableness.
Natural Sciences

Learning outcomes for the Natural Sciences can be summarized as (1) understanding scientific methods and (2) applying scientific data, concepts, and models in a natural-science discipline. Measurement tools take the form of specific exams, lab assignments, projects, and papers (or portions thereof). Each outcome is assessed based on the student’s grade on that particular assignment. Learning Outcome #1 was assessed four times between the fall 2002 and spring 2006 semesters (the most recent term for which data is available), with the number of students meeting or exceeding the standard ranging between 53.4% and 70.3%. Learning Outcome #2 was assessed four times between the fall 2002 and fall 2005 semesters, with the number of students meeting or exceeding the standard ranging from 38% to 62%. When students did not perform up to campus expectations in 2002-2003, science faculty undertook a detailed review of the results and found that there were significant differences between courses, with students in courses above the 100 level typically meeting or exceeding standards. Though assessment results in 2004 showed improvement over the previous year, in 2005 and 2006 the numbers were down again, with students in intermediate-level microbiology uncharacteristically failing to meet the standard and spurring faculty to undertake discussions of these unexpected results.

Social Sciences

Learning outcomes for the Social Sciences can be summarized as (1) understanding of social science methods and (2) knowledge of major concepts, models, and issues in a social science discipline. Measurement tools take the form of specific exams, projects, and papers (or portions thereof), and a rubric is used to assess each learning outcome. Between the spring 2003 and spring 2006 semesters, Learning Outcome #1 was assessed four times, with the number of students meeting or exceeding the standard ranging between 38.5% and 57%. Learning Outcome #2 was also assessed four times during that period, with the number of students meeting or exceeding the standard ranging from 42% to 53%. Though starting with the 2006-2007 academic year the campus was no longer required to report the exact percentages of students who either met or failed to meet campus standards, assessment results in the social sciences (including a critical thinking component) have continued to be the least satisfactory, most problematic aspect of General Education assessment at Delhi. 

In the face of disappointing results, social science faculty have conducted (and continue to conduct) ongoing reviews of the assessment processes used as well as of student outcomes. In particular they have worked hard to develop assessment tools that directly address one or both of the student learning outcomes. For example, some classes are now assessed using short essays that require students to integrate social science knowledge in a way that addresses relevant outcomes in one assignment, a method that faculty deem to be fair and efficient in spite of disappointing results. Sample sizes have also been an issue and have been increased over the years.

American History

Learning outcomes in American History can be summarized as (1) knowledge of a basic narrative of American history, including unity and diversity in American society; (2) knowledge of common institutions and their effects in American society; and (3) understanding of America’s evolving relationship with the rest of the world. Measurement tools take the form of specific exams, projects, and papers (or portions thereof), and a rubric is used to assess each learning outcome. The only year for which assessment data is available in campus reports is 2003-2004, during which 39% of students met or exceeded the standard for Learning Outcome #1, 35% of students met or exceeded the standard for Learning Outcome #2, and 75% of students met or exceeded the standard for Learning Outcome #3. In all, this data shows students performing below campus standards in American History.

Western Civilization

Learning outcomes in Western Civilization can be summarized as (1) knowledge of the development of Western civilization and (2) knowledge of how that development relates to other regions of the world. Measurement tools take the form of specific exams, projects, and papers (or portions thereof), and a rubric is used to assess each learning outcome. The only semester for which assessment data is available in campus reports is spring 2004, at which time 40% of students met or exceeded Learning Outcome #1, and 48% of students met or exceeded Learning Outcome #2. This data shows students performing below campus standards in this area.

Other World Civilizations

Learning outcomes in Other World Civilizations can be summarized as (1) knowledge of a broad outline of world history or (2) knowledge of the distinctive features of the history, institutions, economy, society, culture, etc. of one non-Western civilization. Measurement tools take the form of specific exams, projects, and papers (or portions thereof), and a rubric is used to assess each learning outcome. The only data available in campus reports for Other World Civilizations is for the 2003-2004 academic year, during which 68% of students met or exceeded the standard for this learning outcome. This data shows students performing below the campus standard for this area.
Humanities

The learning outcome in Humanities can be summarized as knowledge of the conventions and methods of at least one of the humanities. The measurement tool used to address this learning outcome is the written work of students, and a rubric is used to assess the learning outcome. Student performance in Humanities courses was assessed during the 2003-2004 and 2008-2009 academic years, with 76% of students meeting or exceeding the standard during the first assessment cycle. For the second cycle, student work was assessed for three separate objectives: (1) proficiency with specialized vocabulary, historical context, and breadth of the field; (2) ability to synthesize ideas from sources; and (3) ability to evaluate the aesthetic and didactic aspects of a text. Students met or exceeded the standard at a rate of 60% for objective #1, 72% for objective #2, and 62% for objective #3. Obviously, students were most successful with objective #2, though a majority of students met or exceeded expectations for each of the objectives.

The Arts

Given the absence of any full-time faculty in the arts, this area has never been assessed.

Foreign Language

Learning outcomes in Foreign Language can be summarized as (1) basic proficiency in understanding and using a foreign language and (2) knowledge of the distinctive features of cultures associated with the language studied. The only data available in campus reports for Foreign Language is for the fall 2004 semester, with 80% of students in both French and Spanish meeting or exceeding the standard for Learning Outcome #1. The assessment instrument was subsequently deemed to be too elementary, and Learning Outcome #2 was apparently not assessed. The dearth of assessment data in this area is also largely attributable to staffing issues in recent years.

Basic Communication

Learning outcomes for Basic Communication (writing) can be summarized as the ability to (1) produce coherent texts within common college-level written forms; (2) revise and edit such texts; and (3) research a topic, develop an argument, and organize supporting details. The measurement tool used to address this learning outcome is the written work of students, and a rubric is used to assess the learning outcome. Learning outcomes #1 and #2 were assessed in an integrated manner for the 2002-2003 academic year, with 74% of students meeting or exceeding the standard. The same learning outcomes were assessed again in 2006-2007. However, this time the outcomes were assessed separately using SUNY-mandated rubrics, with less satisfactory results: 70% of students met or exceeded the standard for Learning Outcome #1, but only 57% of students met or exceeded the standard for Learning Outcome #2. Faculty attributed this to the problematic nature of the rubrics, given that the better student papers received lower scores for revision because they changed the least between drafts. Given the lack of an effective rubric for measuring revision, and in anticipation of the College being granted greater flexibility by SUNY to craft its own General Education assessment program, writing faculty elected to focus exclusively on Learning Outcome #1 in 2009-2010, with the result that 73% of students met or exceeded the standard for this assessment cycle.

Learning Outcome #3 for written communication was assessed for the 2003-2004 and 2007-2008 academic years, with the percentage of students who met or exceeded the standard ranging from 49% to 62%. What this data clearly shows is that students are more adept at producing certain kinds of college-level texts that do not involve researching a topic or developing a formal argument. These results are hardly surprising to composition faculty, who know from experience that many students struggle with writing effective research papers (including documenting their sources). Discussion of this issue has led to the introduction of a new elective course in Research Writing. Student work in this course will be assessed in comparison to the work of students in both Freshman Composition and Advanced Composition, with the hope that a higher percentage of students in this course will meet the campus standard for Learning Outcome #3. If this proves to be the case, the plan is to then make this a required course for all Liberal Arts students.

Learning outcomes for Basic Communication (speaking) can be summarized as the ability to (1) develop proficiency in oral discourse and (2) evaluate an oral presentation according to established criteria. This area has been assessed only once, in spring 2004, with 64% of students meeting or exceeding the standard for Learning Outcome #1. Learning Outcome #2 was apparently not assessed.

Critical Thinking

Learning outcomes for Critical Thinking can be summarized as the ability to (1) identify, analyze, and evaluate arguments in one’s own or others’ work; and (2) develop well-reasoned arguments. This learning outcome is infused throughout the General Education curriculum (e.g., in English, science, and social science courses) and is assessed as part of other relevant assessments. For example, in 2003-2004 critical thinking (as well as information management) outcomes were assessed as part of the written communication assessment, with 62% of students meeting or exceeding the standard. Subsequent assessments (in 2006-2007 and 2007-2008) have further validated students’ struggles in satisfying critical-thinking outcomes, and in particular have shown that students are better able to summarize arguments found in the work of others than to develop and articulate their own arguments.

Information Management

Learning outcomes for Information Management can be summarized as the ability to (1) perform the basic operations of personal computer use; (2) understand and use basic research techniques; and (3) locate, evaluate, and synthesize information from a variety of sources. As with Critical Thinking, learning outcomes for this area are infused throughout the General Education curriculum, though in fall 2004 Learning Outcome #1 was assessed as part of a computer course offered by the Business department, with over 66% of students meeting or exceeding the standard. However, as with Critical Thinking, student achievement of learning outcomes #2 and #3 is more problematic.
General Education Assessment: Strengths, Weakness, Recommendations
In summary, Delhi’s Liberal Arts faculty have ongoing responsibility for implementing a University-approved plan for assessing student learning outcomes in ten General Education knowledge and skills areas. Assessments of these learning outcomes are conducted and discussed by the very faculty who are responsible for program improvements, and faculty routinely report the results of annual General Education assessments to the campus community and to the University Provost’s office. These assessments provide valuable insight into student learning across academic programs and, indirectly, into student learning in Liberal Arts programs. At times they have yielded convincing evidence that students are achieving key learning outcomes and have led to improvements in the General Education curriculum (e.g., the introduction of a course in research writing) and the assessment tools used. But even when assessment results have been problematic or disappointing, faculty have engaged in meaningful discussions about course content and methods of assessing student learning.

Clearly, however, faculty must continue to address and improve upon the unsatisfactory results in a number of subject areas (Natural Sciences, Social Sciences, etc.). Faculty must also strive to carry out Gen. Ed. assessments in a timely and effective manner, which given the small number of faculty responsible for all tasks (and in some cases the lack of full-time faculty in a subject area, such as The Arts) may continue to pose problems. Every opportunity to refine the College’s General Education program and assessment initiatives should be seized upon, including the aforementioned recommendation to develop a process for identifying Liberal Arts majors in the course of assessing General Education outcomes.

SUNY Delhi is currently undergoing a self-evaluation study for Middle States accreditation. As a result of this evaluation, deficiencies in assessment across campus have been addressed. A College-wide Assessment Committee has been formed to implement such recommendations as an assessment calendar, a universal assessment form, and a plan for closing the loop so that the assessment process is consistently utilized to improve teaching and learning.

Discipline-, College-, and Community-Related Student Activities
The Humanities-Social Sciences, General Studies, and Individual Studies programs promote and support faculty and student involvement and effort in a number of College-wide activities.

Our faculty members offer students and community members the opportunity to engage in intellectual activities designed to promote knowledge within specific disciplines. For example, each academic year the English faculty bring a visiting writer and/or poet to campus to visit composition, creative writing, and literature courses. The visiting writer also offers a reading during the evening hours that is open to all students, faculty, staff, and community members. Guest lecturers have been brought to campus to lecture in association with a number of other courses, including Environmental Issues (BIOL 110) and Nature and Culture (HUMN 225). Finally, the Faculty Forum Series, a series of lectures by SUNY Delhi faculty about their current research, is organized by a Division faculty member, and its lectures are by and large offered by faculty members within the Liberal Arts & Sciences programs.  

Moreover, the Division of Liberal Arts & Sciences and its faculty members are central to SUNY Delhi’s Honors Programs. Although the Honors Program Advisory Committee, responsible for supervising the Honors Programs, contains representatives from all divisions on campus, representatives from the Liberal Arts & Sciences constitute more than half of the committee. The committee has been chaired for the last four years by a Liberal Arts & Sciences Division faculty member. This is because traditionally the Honors Programs have been housed within the Liberal Arts & Sciences Division and because our faculty teach the vast majority of the honors seminars.

Also centered within the Liberal Arts & Sciences Division is the leadership for various campus-wide organizations. For instance, the Green Team is an organization made up of both student and faculty members devoted to increasing environmental awareness and environmentally sound behaviors on campus. This year, a new series called Food for Thought was begun on campus to promote awareness of food, dietary, and agricultural practices. This series offers a variety of activities, including films, lectures, discussions, tastings, and presentations that involve faculty, staff, and students.  Currently, eight faculty members from the Liberal Arts & Sciences Division participate in the series’ organizing and delivery efforts.  
Responding to the Needs of the Community
The Humanities-Social Sciences, General Studies, and Individual Studies programs provide a unique service to the community while simultaneously enhancing students’ knowledge and skills through service learning. For example, Dr. Amber Tatnall participated in the O’Connor Center for Community Service’s Service Learning Fellows Program. Now her psychology courses have students engaged in service learning projects with the ARC of Delaware County (a community organization for those with intellectual or developmental disabilities), the Delhi Campus Child Care Center, and the Countryside Care Center (a local nursing home).  

Both students and faculty members in the Liberal Arts & Sciences Division regularly participate in the annual Community Day sponsored and organized by the O’Connor Center for Community Service. We also participate in other community-centered activities, involving the following organizations: Relay for Life, the Heart of the Catskills Humane Society, Hope for Haiti, and Habitat for Humanity.

III.The FACULTY
MASTERY OF SUBJECT MATTER

	Faculty Summary (as of Spring 2011)
	Full-time
	Part-time

	Number of faculty assigned to the program

	Men
	14
	17

	Women
	14
	35

	Of these, number of minority faculty

	Men
	2
	0

	Women
	2
	0

	Credentials

	Associate’s Degree
	0
	0

	Bachelor’s Degree
	0
	12

	Master’s Degree*
	5
	34

	Education Specialist Degree
	0
	0

	Doctorate 
	23
	6

	Teaching Experience at SUNY Delhi

	0-5 years
	9
	30

	6-10 years
	7
	8

	11-15 years
	3
	6

	16-20 years
	4
	4

	21+ years
	5
	4

	*Denotes any MA, MAT, or MS degree, whether or not in the field of current teaching.




The level of academic preparation of the full-time faculty is excellent. Most have terminal degrees in their fields, numerous publications, impressive levels of academic service, and awards for teaching and scholarly excellence. (See the appendix for copies of their vitae.)

Full-time faculty have, on average, been on the staff of SUNY Delhi 11.5 years. About one quarter of the full-time faculty have been hired within the past five years—the same number that have been at Delhi for 16 years or more.
Our part-time faculty are generally well-prepared for college teaching as well. Most have at least a Masters degree in some field; many have years of experience teaching for SUNY Delhi and other colleges and educational institutions. About one quarter of our part-time faculty possess only a BA or BS degree. More than half have been at SUNY Delhi for five years or less.
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An analysis of the teaching loads indicates that the distribution of courses over an academic year is approximately 62% full-time and 38% adjunct faculty. 
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Though these overall figures were not specifically tracked in our last program review, it does appear that in there were more sections taught by full-time faculty than part-time faculty in 2005. Comparisons of Fall semesters allow a more precise analysis.
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As these two charts make clear, the number of full-time sections has decreased significantly—by 7%—in five years. As we currently have plans to hire additional full-time faculty for the Fall 2011 semester, the distribution ratio may shift slightly in favor of full-time faculty, which we think will be good for our programs. 
The ratio of full- and part-time faculty are not the same across the division. The disparity is best illustrated by comparing mathematics and writing courses. 
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The demand for adjunct sections is lighter in the spring than the fall; nevertheless, as the next chart makes clear, the ratio of full- to part-time faculty in ENGL courses is not ideal.
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The division still relies heavily on part-time staff for foreign language instruction and has not replaced faculty retirements in mathematics and science (three positions total).  We don’t have standard student evaluations of teaching, so it is impossible to compare student satisfaction rates with full- and part-time faculty.
EFFECTIVENESS IN TEACHING
Procedures for Hiring

All faculty are hired using standard College procedures, as described in the  2010 Faculty / Staff Handbook (pp. 21-26). The procedure is outlined as follows:

RECRUITMENT AND APPOINTMENT

GUIDELINES FOR SEARCH COMMITTEES

This document is intended to provide general guidance for search committees for faculty and professional staff positions.  While they will not apply in every instance, these guidelines outline the steps that most committees pursue. They are intended to help organize, streamline and speed the process.

Most search committees will enter the process after advertising has taken place and an applicant pool has been developed.  If your committee’s charge includes developing a position description and an advertising strategy, please see the complete guidelines for search committees document on the web at http://www.delhi.edu/administration/human_resources/discrimination2009.pdf.

Although it does not happen often, searches fail for a number of reasons. While many of these reasons are not within the committee’s control, it is important to make sure that the committee presents a positive picture of the job and of the campus.  Committees will also want to act relatively quickly.  When searches are unreasonably delayed, good candidates are often lost to other institutions.

Step 1 (getting started)
Attendees: Search committee members, appointing authority (supervisor of this position), human resources/affirmative action representative

Tasks:

Receive charge from appointing authority.

Receive an orientation from human resources/affirmative action including affirmative action guidelines and salary range.

Determine search timetable, complete timetable outline and provide copies to appointing authority and human resources/affirmative action.

Select a chair, if one has not been appointed.

Determine applicant rating methods.

After the meeting:

1. Committee members review resumes in accordance with the rating system agreed upon. 
Search committee members will receive instructions via email for reviewing applicant materials using Interview Exchange software.  The software can be accessed through the Delhi Logins page.  Please contact Human Resources with any questions.
Step 2 (determining semi-finalists):

Tasks:

· Review ratings, discuss candidates, agree on semi-finalists for telephone interviews (in some instances, committees will conclude at this stage that the pool of applicants is inadequate.  Should this occur, please contact the appointing authority and the human resources office before proceeding).

· Determine questions to be asked during telephone interviews.

· Decide who will ask each question.

· Determine location and times for telephone interviews.

· Decide how candidates will be rated during/after telephone interviews.

· Determine if there are applicants who have been eliminated and notified (if so, contact the human resources office).

· Decide whether further applications will be accepted (if no, contact the human resources office).

· Agree who will contact candidates for telephone interviews (usually the chair).

After the meeting:

· Contact candidates to arrange telephone interviews. It may be wise to mention the salary range when scheduling telephone interviews to avoid wasting time with candidates who may not be interested in a position at that salary.

· Advise human resources if any applicants should receive “no thank you” letters and whether further applications should be accepted.

· Notify appointing authority as to progress.

Step 3  (telephone interviews):

Some committees may elect to do all phone interviews at one time.  Others may spread them over two or more meetings.

Conduct telephone interviews:

During telephone interviews:

· All candidates should be asked a standard set of questions.

· Candidates should be given an estimated salary range for the position (if that has not already occurred) 

· Allow time to permit candidates to ask questions of the committee.

· Avoid illegal questions 

· Ask candidates if they are still interested in the position.

Determine Semi-finalists:

Some committees will elect to have a separate meeting to determine semi-finalists; others will do so immediately following telephone interviews.

· Rate applicants after phone interviews and select finalists for on campus visits.

· Determine if there are applicants who have been eliminated and notified (if so, contact the human resources office).

· Decide whether further applications will be accepted (if no, contact the human resources office).

Plan On-Campus Interviews:

· Dates (it is recommended that committees come up with more acceptable dates than there are candidates to be invited for on-campus interviews).

· Candidates’ arrival time and departure. Airport pickup? Will candidates need overnight accommodations? 

· Candidate meals

· Interview questions – what will you ask and who will ask?

· Reference checks – will you do these now, after the on-campus interviews or both?

· Decide how you will rate candidates during/after interviews.

· Interview schedule.  Please be sure to include:

· Visit to Human Resources (about 30 minutes for travel reimbursement and benefits orientation).

· Meeting with appointing authority (supervisor of this position).

· Meeting time for other constituents, i.e. direct reports, students, department/division members, campus community, etc. (also discuss how the committee will receive feedback from these constituents).

· A campus tour.

· Time for the candidate to meet with the search committee.

· For faculty, you may want to include time for the candidate to deliver a lecture and plan an audience for that lecture.
After the meeting:

· Contact campus parties to be involved in interviews (i.e. appointing authority, HR, etc.) to ascertain availability.

· Contact candidates to schedule interviews.

· Inform candidates of our reimbursement maximums ($600 for out-of-State candidates, $100 for in-State candidates, no reimbursement for those traveling less than 50 miles round trip.  If a candidate is offered the job and declines, reimbursement will be only 50% of what it would otherwise have been).

· Make arrangements for space for interviews.

· Arrange refreshments, overnight accommodations, meals, etc. if applicable

· Inform Human Resources about status of remaining candidates (send “no thank you letter or hold in reserve?)

Step 4 (on-campus interviews)

During interviews, please:

· Remember that candidates are also interviewing us.

· Be candid but positive.

· Don’t violate the law by asking illegal questions.

Step 5 (Final Recommendations)

· Review interviews, discuss candidates and determine recommendations.

· Check references if you have not already done so.

· Make recommendations to appointing authority (copy to HR), following the format agreed to at the first search committee meeting.

· Decide who will contact candidates who were not selected (it is recommended that someone from the committee call candidates who visited the campus to advise them that another individual was selected).

After the meeting:

Once an offer has been made and accepted, call the finalists who were not selected.

The following attachments, which provide additional guidance in the search process are from the Human Resources Office or on the web (see below):

Attachment 1: Guidelines for Supervisors

Attachment 2: Sample Questions

Attachment 3: Human Rights Law

Attachment 4: Applicant Rating Methods

Attachment 5: Guidelines for Preliminary Reference Checks

Attachment 6: Search Timetable Outline

The entire document can be accessed on the web at http://www.delhi.edu/administration/human_resources/pdfs/search.pdf for “Guidelines for Search Committees.”


INITIAL APPOINTMENTS – UNCLASSIFIED STAFF

                  (Faculty and Professional Employees)

Term

A term appointment shall be an appointment for a specified period of not more than three years which shall automatically expire at the end of that period unless terminated earlier because of resignation, retirement, or termination.

One exception is the five-year appointment which may be granted only to persons who serve in a professional title listed in Article XI, Appendix A, SUNY Policies of the Board of Trustees. Consult Title D, Section 6, under Article XI for complete information.


Temporary

A temporary appointment shall be an appointment which may be terminated at any time.  Temporary appointments ordinarily shall be given only when service is to be part-time, voluntary, or anticipated to be for a period of one year or less, or when an employee's initial appointment at the college is made to a position vacated by a professional employee who is serving a probationary appointment.  A temporary appointment is also appropriate whenever a position has been vacated by an employee on approved leave.


Probationary

A probationary appointment shall be an appointment for a period of one year which must be granted to a professional employee holding a professional title in which permanent appointment may be granted at a college of the University when he/she is appointed to a different professional title in which permanent appointment may be granted at the same college, or when he/she is appointed to a professional title listed in Article XI, Appendix A, of the SUNY Policies of the Board of Trustees at the same college.  A probationary appointment may be terminated at any time in accordance with Title C, Section 5 or Title D, Section 6 of Article XI of the Board of Trustees Policies.


At the Pleasure of the President

This appointment applies only to Management/Confidential employees and involves no term.

Salary Limits for Unclassified Appointments

Salary limits for appointments in Academic, Management/Confidential, and Professional Titles can be found in the State University of New York Schedule of Positions (SOP).  

Special Conditions of Appointment

In cases where special stipulations have been established as a condition of Continuing or Permanent Appointment (i.e. attainment of a degree), those stipulations will be outlined in the initial offer letter, signed by the College President.     


APPOINTMENT YEAR


Term of Obligation

The term of professional obligation, except in the case of part-time or temporary employment where the obligation may be less, shall be one of the following as determined by the chief administrative officer or his/her designee.

Calendar Year Obligation

An annual obligation of service for the full year, i.e. 12 months; or


Academic Year Obligation

Article XI, Title H of the SUNY Policies of the Board of Trustees defines the academic year obligation as "an annual obligation of service for the academic year, not to exceed 10 months.

The length of the academic obligation is defined by the campus president.  Normally, the starting date for the academic year obligation is a date in the late summer or early fall when persons having academic year appointments would be expected to be available for service; the ending date in the spring is that date after which academic year staff are free to leave the campus and take up other obligations or duties.  Academic employees will receive annual notice of the dates of the Academic Year Obligation.  Within that period, persons having academic obligations will be expected to be available for service, consistent with their departmental assignments, program responsibilities, and the College calendar.


College Year Obligation

An annual obligation or service for any period less than the full year.  (i.e., 9, 10, 11 months)

Procedures for Evaluating Effectiveness in Teaching
All faculty are evaluated using standard College procedures, as described in the  2010 Faculty / Staff Handbook: “The SUNY Delhi system for the evaluation of instruction includes student evaluation of faculty and the classroom visitation by the department chair or division dean or his/her designee….the primary purpose of these activities is the improvement of instruction.” The procedure as outlined is as follows:

Student Evaluation of Faculty
Faculty may develop their own evaluation instrument or use one provided by the division.  A variety of samples are available in division offices.

The procedures for administering the instrument are:

· Given at a time during the semester agreed upon by the instructor and the department chair/dean.

· Each instructor will recommend to the department chair/dean the course(s) and section(s) to be evaluated, as follows:



 a.
First year faculty must have a section of each different course they teach during the academic year evaluated.



 b.
Term appointment faculty must have at least one section of one course evaluated per semester.



 c.
Faculty with continuing appointment must have at least one section of one course evaluated per academic year.

Results of student evaluations will be returned to the faculty for use in the improvement of instruction.  To develop a program for improving areas with low ratings, faculty will discuss student evaluations with the department chair/dean.

Classroom Visits by Department Chair/Dean
Classroom visits by the department chair/dean are conducted on a staggered schedule depending upon faculty rank and appointment.  The staggered system provides the department chair/dean flexibility to visit the classes of newer faculty members at the lower ranks and to spend more time assisting them.  In each classroom visitation, the department chair/dean completes a form. One copy is sent to the faculty member and one to the provost for inclusion in the faculty member's personnel file.  The department chair/dean typically consults with the faculty member on the findings from the visitation.  Since this document may have bearing on personnel decisions, the faculty member can attach a personal response to the department chair's/dean’s findings.

· The frequency of evaluation will be as follows:



 a.
Faculty with a term appointment will be evaluated each year.  



 b.
Faculty with a temporary appointment will be evaluated at the discretion of the Department Chair/Dean.



 c.
Faculty with a continuing appointment will be evaluated every third year.

· Classroom visitation by the Department Chair, Dean or designee, in consultation with faculty to be evaluated, is mandatory.

· Results of each evaluation will be in written form and handled as follows:



 a.
Original copy of evaluation will be sent to faculty member for review.



 b.
Faculty member will meet with Department Chair/Dean to discuss the evaluation.



 c.
Faculty member may attach a personal response to the findings.



 d.
After evaluation (and faculty response, if any) is signed by the faculty member and Department Chair/Dean, it is sent to the Provost for review.

All copies of written evaluations not selected by the faculty for inclusion in a formal review shall be returned to the faculty member.

· Adjunct faculty are evaluated on a rotating basis by the dean and full-time faculty.  Most adjunct faculty are experienced instructors with a track record of excellence in teaching.  
· The faculty in the LAS division at SUNY Delhi are appropriately broad in interest and training; no areas of particular weakness exist.

· Faculty vitae appear in the appendix.
Continuing Growth

Recent Scholarly and Creative Contributions of Program Faculty; Maintaining Currency
· Professors publish and/or present on topics related to their specialties in professional journals, professional conferences, and area high schools, often sponsoring students in these activities. A complete list of these activities is available in the vitae in the appendix. Highlights include:
(The list will be inserted here once faculty vitae are collected.)
EFFECTIVENESS OF COLLEGE SERVICE
Faculty Service to the College and the Community

· Our full-time and adjunct faculty “practice what they preach” as lifelong learners, seeking professional development and service to their communities, as detailed in their vitae.
(The list will be inserted here once faculty vitae are collected.)
EXPERIENCE

Contributions of Faculty Training and Experience to Program’s Mission, Including Areas in Which Greater Strength Would Be Beneficial

· It would be beneficial to the program to develop more interdisciplinary approaches across the curriculum.  
· (The list will be inserted here once faculty vitae are collected.)


CONTINUING GROWTH

Steps Taken to Assure Faculty Currency in their Disciplines and Professional Development Activities

Effectiveness is measured by the existence of professional development opportunities within the program, promotional opportunities for faculty, and student and faculty morale.

· Attendance at professional conferences by full-time and adjunct faculty as well as students.

· Development of online courses.

· Faculty presentation of papers and publications for conferences and workshops.

· Faculty pursuing further education to earn advanced degrees, certifications, and licensure in their respective domains. 

· Division-sponsored guest speakers.  

· Faculty support for and encouragement of students to apply for and receive scholarships and academic awards.  

· SUNY Delhi has been able to subsidize some professional development activities of individual faculty, but the funds are rather limited ($400 per activity). A definite professional development budget-line for the program could improve goal achievement in this area.

· Professional development and continuing education are aspects of evaluation for retention and promotion of full-time and adjunct faculty. Faculty stay current in their disciplines by attending workshops and earning continuing education credits in their disciplines; by publishing, presenting, and participating in College, local, regional and national discipline-related and teaching-related conferences; by going back to school to gain further graduate education; by meeting with other professionals in their fields; by serving the community in discipline-related activities; by preparing for and participating in guest lectures and faculty exchanges within and outside the College; by attending College and discipline-sponsored professional development activities; by working alone, and with colleagues and students on publications, grant applications, and scholarly projects; and by maintaining compliance with changing educational and discipline-related regulations and guidelines. Details of these activities appear in the vitae in the index.

Evaluation and Promotion Procedures and Criteria

The evaluation and promotion procedures, from the 2010 Faculty / Staff Handbook, are as follows:

  I.
Mastery of Subject Matter:  How well do you know the field in which you are teaching?


Indicate academic degrees and list any awards and honors, licenses, and other evidence of mastery of subject matter.  Describe any work experience in the field and any workshops or seminars you have taught or presented for the College or elsewhere.  It is not necessary to repeat any information. 

II.
Effectiveness of Teaching/Librarianship:  How well have you imparted your mastery of subject matter to all students and others?


Describe any techniques or innovations you have devised or gained from attending workshops, seminars and field conferences and your success with them.  In the addendum, exhibit administrative, peer (colleague and specialist), and student evaluations.  Examples may include, but are not limited to, computer based simulations or applications, a design of or unique use of audio, visual aids, the utilization of related books and publications, the utilization of special speakers or forums, the development of labs or special homework. Length of service to SUNY Delhi in a faculty position may also be a consideration.

III.
Scholarly Ability:  How well have you imparted your mastery of subject matter to your colleagues?


Indicate the ways in which you maintain your enthusiasm for teaching and your love of your academic discipline or technical specialty.  In the addendum, report research and published or submitted papers in your field or to professional conferences.  Include all items that are directly related to your field.  Examples are:  conduct or complete the scholarship and writing for a paper or publication; prepare or complete a work of scholarly synthesis or opinion; participate in performing discipline-related work in a public or private setting as a consultant; hold a major office in discipline-related local, state, or national professional organization; develop knowledge of state-of-the-art developments in the technology areas by participating or working in a public or private setting; update teaching and professional competence through the reading of an extensive bibliography of works at the cutting edge of the discipline as part of a preplanned program.  Community services for compensation will not be considered major promotion criteria.

 IV.
Effectiveness of University Service:  What do you do for the College and University other than teach?


Document this by listing those committees, etc. on which you serve or have served.  In the addendum, place evidence of effective, capable, operative, dynamic, causative, efficient, active, and adequate service.  Evaluation of committee service will include consideration of the nature of the committee with regard to the work and time expended. Length of service to SUNY Delhi in a faculty position may also be a consideration.

  V.
Continuing Growth:  What are you doing to keep up with your field?


Describe professional (not teaching oriented) workshops and seminars you have attended and from which you derived material used in your courses.  Include three Faculty Annual Reports and Performance Programs in the section provided; include reports which concur with achievements since the last promotion.


The following is required for promotion to the ranks of Associate or Full Professor:

 VI.
Positive and Effective Leadership:  What projects have you inspired, created, and initiated?  Have you been a risk-taker as a leader?


Discuss the nature and extent of division-wide or college-wide projects for which you have been primarily responsible.  Report any major leadership roles.


All Candidates May Elect to Include the Following Section:

VII.
Other:
Place in this area any items that do not fit in any of the above categories in order to establish a strong case for your promotion.

· A college-wide faculty review committee exists to review the applications for faculty both for continuing appointment and for promotions in rank. The relative weight of these categories is determined by the committee.
III. The STUDENTS
An assessment of liberal arts students at SUNY-Delhi is a difficult task, as there is currently very little data kept on our particular body of students.  At present, the available data combines two quite different bodies of students: nursing students and liberal arts students are considered as one group since the two groups are currently in one division.  However, nursing students are quite unlike liberal arts students. For one thing, nursing students must have a 3.0 grade average, and must maintain it, and must have at least a B+ in General Biology (as of Spring 2010). LAS (Liberal Arts Students), on the other hand, only need a 2.0 grade average.  The first finding, therefore, is that we need better and more precise data; the following current analysis includes, by necessity, nursing as well as LAS.

Currently, there are 3,025 students enrolled at SUNY-Delhi, of these students, 33 percent (n = 1003) are enrolled in the Liberal Arts and Sciences Division.  In the Division, the gender distribution is 69% female (n = 694) and 31% male (n = 308).  College-wide the gender distribution is 52% male (n = 1567) and 48% female (n = 1457).  
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As to race, 1% was American Indian or Alaskan Native, 2% were Asian or Pacific Islander, 3% is unknown, 19% were African American or Black, 12% were Hispanic, and 63% were White.   Twenty-seven percent of LAS students are also the first in their families to attend college.  
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Records that would help us to assess the pool of 1003 Liberal Arts students that are presently enrolled at Delhi do allow us to draw up a few preliminary remarks.  We do know that most of the students are either from Long Island or from the New York City area.  We also know that only 2% of Delhi students come from out-of-state.A Majority of LAS students come from Delaware (n = 132), Otsego (n = 79), Orange (n = 56), and Westchester (n =38) counties as well as the counties that make-up Long Island (n = 141) and New York City (n = 208).
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It is difficult to differentiate between our students and students in other divisions because the borders are porous. Many of our students transfer into Culinary, Vet Sci, Nursing, Welding, Electrical, or to one of many other of the dozens of programs that make up Delhi.  One major difference is that our minimum GPA is lower than many other programs on campus.  Meanwhile, the students who unsuccessful in Electrical or Vet. Technology, or Nursing, or any of the other programs, often transfer back into the Liberal Arts, where they can at least remain in college while they reassess what they can do with the skills and aptitudes that they do have.

We have requested information on LAS students high school GPA from Institutional Research.  We should have this soon.

Gradepoint average is evidence of ability. Students who fall below a 2.0 for two concurrent semesters are dismissed for at least one academic year.  Because Liberal Arts students can enter the program with lower high school GPAs, they are at sufficiently higher risk of dismissal, which is in turn part of our higher lower success rate. It may look like we are failing higher numbers of students, but these students come in with higher risks than those in other programs who are by definition better-focused, and have a clear goal in mind, and they must have a higher GPA to start with.  Other programs may insist on especially good mathematics skills, or on especially good science skills.  Because Delhi is a college of technology, many of our students are actively considering other programs.  Students who begin to do well may therefore leave our division, leaving us with a pool of students that are less than stellar.  We do have some tracks within our own division that require excellence.  At present, students who wish to go into the Teacher Education program (which is housed within Liberal Arts) need at least a 2.7 GPA and permission from the Dean.  

Many of our Liberal Arts students transfer successfully to other programs and other colleges.  This program-specific number is not currently tracked, but because some of us have experience as advisors, it is clear that this is the intent for many, and also the result for many.  Some of these transfer after only one semester, or after two semesters, without first attaining a two-year degree at Delhi. We are also the de facto community college for Delaware and Otsego Counties.  We also lose a certain number of students every year on which we don’t keep data. Some go into the military, some drop out due to starting a family, with another member of the family being the primary breadwinner.  No records are kept on these students (many of whom return after small children begin to attend elementary school).

We have requested graduation and transfer rate data for LAS students from Institutional Research.

Many students come to Delhi from superior educational backgrounds that nevertheless have never had the intention of graduating from Delhi.  I would include among these many students those who want to establish a good GPA and then transfer to a bigger or better-known school that has a far larger liberal arts department.  While we do have a few liberal arts students who receive a degree from Delhi, we are largely a service department for other divisions.  Many of the students who start out in Liberal Arts have a strong intention to transfer into Nursing, Computer areas, Welding, or another area but are first in Liberal Arts to establish a solid GPA solely for the purpose of transfer.  The very low number of  graduates indicates that very few Delhi students come here with the intention of graduating from this college or division.  Success in our division is generally speaking the ability to transfer to another division within our college, or to another larger college that offers many more courses in a given specialty.  

Students who come to Delhi do have certain advantages.  Since the college is small we get to know all of our students well, and they get to know us well. At present, (%) of our students graduate from Delhi with a positive attitude toward what they have learned here, and (%?) have expressed a positive attitude toward their professors and advisors.  As faculty, we also have a few advantages with regard to our students.  The distractions of a large city do not pertain here, so some students spend time studying that they might otherwise spend at parties.  Many of our students get a solid start at Delhi, and a good percentage of them (%?) remain with us to finish a degree.  SUNY-Delhi is ranked in the top forty liberal arts schools in the Northeast by U.S. News and World Report, so in spite of being small, we have a growing reputation for quality, which has in turn brought us better and better students.  Ten years ago the average GPA of entering freshman was (--?), and it is now (--?).  

Within the Liberal Arts are a number of specific program areas, and for this, we do have precise records. They are as follows (data includes the two Nursing degrees): 

LA&S Enrollment FALL 2010

    COUNT
% of LAS enrollment

Individual Studies-AAS



28
2.8%

Criminal Justice Studies-AA



67
6.7%

Environmental Studies-AS



11
1.1%

Undeclared Major




73
7.3%

Associate Degree Nursing



140
14.0%

Nursing-Comm Partner Prog



1
0.1%

Assoc Degree Nursing-off site


11
1.1%

Bachelor of Science in Nursing


267
26.6%

Practical Nursing-Certificate



3
0.3%

LA&Sci: Adolescence Ed-AS



17
1.7%

LA&Sci: Childhood Ed-AS



18
1.8%

LA&Sci: Early Childhood Ed-AS


14
1.4%

LA&Sci-General Studies-AA



211
21.1%

LA&Sci-General Studies-AS



65
6.5%

Liberal Arts-Humanities-AA



3
0.3%

LA&Scie-Social Sciences-AA


54
5.4%

Liberal Arts-Mathematics-AS



8
0.8%

Liberal Arts-Sciences-AS



11
1.1%
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A breakdown of how likely it is that any specific degree student will successfully finish is not yet specifically known.  All that we now have are numbers of students currently involved in specific programs.  

In addition to the wide knowledge that the Liberal Arts provide our students we also hope to impart critical thinking abilities that will transfer into an advanced education, or into a more advanced degree in teaching, or in counseling.  How many of our students attain specific degrees is recorded but hasn’t yet been added to this report.  Some of our students “find” themselves at SUNY Delhi, and change degrees entirely, or get interested in a liberal arts course and go on to attempt a doctorate in a given area.  In spite of our having only one philosophy course, for instance, several students have gone on to receive higher degrees in philosophy, including at least one Ph.D.  At present, we do not track these students, and knowledge of them depends on running into them by accident.  

Exactly why students drop out or why they succeed is something we need to study more thoroughly.  What are the variables that lead to success?  What are the variables that lead to failure?  What can we do to build a better pipeline to functioning places in the larger community, and to patch holes that lead to attrition?  We would be wise to study these questions in the years ahead.  Admissions numbers are rising (from # in 20--, to # in 20-_.  This is good, but any division that rests on its laurels and decides they are good enough is going to be outperformed.  When dealing with a large group of over 1000 students it is easy also to start to think of them as numbers, and not individuals.  Those of us who as advisors have dealt with students know how particular they are. They come from specific towns with specific families, they have specific friends and aptitudes and skills, and have survived specific tragedies and have had their own particular joys and successes.  
IV. SUPPORT SERVICES
Tutorial Services
     Free Tutorial Services are provided by the Resnick Learning Center. Student may apply for a tutor anytime between the second and tenth weeks of the semester.  The tutors are professional tutors, faculty members, students and volunteer college staff members. The chart below shows the number of faculty members from The Liberal Arts and Sciences Division who have volunteered to tutor in the Learning Center over the last three semesters.

Spring 2010                      Fall 2010                             Spring 2011

10 faculty members          8 faculty members               6 faculty members

195 hours                          165 hours                             150 hours 

On the most recent Student Opinion Survey SUNY Delhi students gave tutoring  a 3.79 rating on a 1-5 scale, with 5 being the highest:

	Level of Satisfaction with... 
	Avg. SUNY Delhi 
	Avg. Technology Sector 
	Avg. State Operated 
	Rank Among Tech. Sector 
	Rank Among State Operated 

	6. College tutoring services: 
	3.79 
	3.75 
	3.72 
	4 
	9 


     The following charts show applications for tutoring and outcomes for tutoring from 2006-2009.  The charts are for all SUNY Delhi students who received tutoring, but we would speculate that the outcomes for Liberal Arts and Sciences students are somewhat parallel.    The data shows that more between 300 and 500 students have receive tutoring each semester and 60% of those students achieve a final grade of C or better. 
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The Writing Center
    The Writing Center is staffed by both professional and peer tutors. Students need to make appointments for tutoring, and a student cannot have more than two appointments in one week. 
     The outcomes chart below shows that close to 90% of students who get help in the Writing Center achieve a grade of C or better.   The chart below shows outcomes for all students, not just for Liberal Arts and Sciences students. 
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The Math Center
    The Math Center is staffed by both professional and peer tutors.     The outcomes chart below shows that more than 60% of students who get help in the Math Center achieve a grade of C or better.   The chart below shows outcomes for all students, not just for Liberal Arts and Sciences Students. 
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Academic Advising

       All faculty members have advisees allocated by program.  Depending on the popularity of a major there is an uneven distribution of advises throughout the division. Student can change advisors, and this adds to the uneven distribution. Many students wisely switch from faculty who are not conscientious about their advising to more dedicated faculty advisors. There is a director of campus-wide Academic Advising who advises a large number of undeclared students. He is available for consultations, and he offers advising workshops every semester to keep the faculty abreast of changes in procedures and changes in degree requirements. Unfortunately, the faculty who need the most help with their advising are usually not the ones who attend the workshops.  One of our biggest struggles with advising is that we have not yet figured out a way to measure and reward good advising.   The results from the most recent Student Opinion Survey show us that, college-wide, students are generally satisfied with the quality of academic advising.

	Level of Satisfaction with... 
	Avg. SUNY Delhi 
	Avg. Technology Sector 
	Avg. State Operated 
	Rank Among Tech. Sector 
	Rank Among State Operated 

	2. General academic advising (including the advisement center if your college has one): 
	3.86 
	3.6 
	3.58 
	1 
	3 

	3. Academic advising in your major: 
	3.96 
	3.68 
	3.67 
	1 
	2 


Transfer Support Services


Liberal Arts and Sciences students are entirely transfer students.  Students can get help with transfer from their academic advisors, but the quality of that help is wildly uneven.  Some faculty are extremely knowledgeable and helpful while others are unable and/or unwilling to help with transfer.  There is a career/transfer counselor in The Resnick Learning Center, but her duties are split in many different directions. By her own estimate, about 20% of her time is devoted to helping students transfer. Five one half hour transfer workshops for students were held in Spring 2011.  

V. ADMINISTRATIVE SUPPORT

The Liberal Arts and Sciences Division appreciates the Administration’s desire to improve the College and the Division through the use of regular Program Reviews. This encouragement by the Administration and SUNY helps to support our success. The support of the Administration at our College, specifically, is what enables us as a Division to continue to provide exceptional AA programs to the SUNY Delhi community.

Program Review provides a space for the Division to seriously evaluate its strengths and weaknesses and to consider its goals for the future. This process clearly reflects on the College as a whole, as the Liberal Arts and Sciences Division is the largest in the College, serving the greatest aggregate number of students. 


The availability of the following information would enable us to be better informed when making decisions for the LAS AA programs:

· Standardized definitions of important measures 

· Standardized data presented in standardized form to every SUNY Delhi program

· Comparative data from other programs and from SUNY Delhi as a whole

· Where possible, comparative data from other SUNY schools, and institutional, regional, and state data as required in one of the program review questions

· Data presented in the form most easily applicable to the questions asked in this review

· Ongoing data to program coordinators so that they are aware of trends over time, rather than waiting until the program review is due

· A budget which would include allowances for program review expenses

The ways in which Administration presently supports the LA AA Programs:
· Funding initiatives for ongoing and new ideas

· Scholarships

· Tenure

· Promotion

· Salary increases

· Nominations for institutional, regional and state awards for students and faculty such as the Chancellor’s Award for Excellence in Teaching 
· Budget allocations

· Publicity and recognition efforts

In general, the reward structure of the program and the institution is spelled out contractually and formally. However, there is provision for faculty and staff to initiate a request for a salary increase from the administration. Furthermore, the institution has some flexibility in discretionary salary increases. These increases are determined by the President upon recommendation by the Provost and division Deans. The amount of the discretionary awards varies. Faculty members are also rewarded upon promotion and granting of continuing appointment; and additionally for designing online courses.

Faculty and student empowerment


Faculty themselves are encouraged to pursue terminal degrees. In many cases, faculty members are now hired with the stipulation that a terminal degree is required for continuing appointment. All faculty members, regardless of their degree status, are regularly reviewed on a formal basis. This review includes an assessment of their scholarly work external to the classroom. This aspect of the review process therefore serves to amplify the institution’s position with respect to faculty development and the importance of faculty members to remain current in their field as well as to bring new advances into the classroom. As with the pursuit of a terminal degree, the institution provides support for faculty development opportunities. The administration also recognizes the efforts of certain faculty with special awards. 

Faculty members and the administration serve to instill a climate of academic excellence in the student body in many ways. Students are encouraged to form clubs and develop other productive interactions. SUNY Delhi has many scholarship programs for current students who excel in their studies.  An Honors Program identifies the most academically promising students and provides a challenging, rigorous academic program to stimulate and support leadership potential.  Further recognition of academic excellence in our students is manifested in the Dean’s List each semester.

The administration of SUNY Delhi encourages shared governance.  Traditionally, faculty members form committees in the hiring of new faculty. Their final recommendations are then transmitted to the Provost and President for final approval. The Curriculum Committee and Faculty senate are faculty committees with the responsibility for maintaining academic excellence.  The extent to which we are successful in this regard is measured, in part, by the results of the Student Opinion Survey, as well as student evaluations of courses and faculty performance. Both faculty and students participate in campus planning committees and judicial hearings for both academic and non-academic issues. 

How Budget Decisions Reflect Concern for Quality Programs and Academic Robustness
The institutional budget process at SUNY Delhi is a collaborative process. Each Dean prepares a budget request to a campus wide committee, which is made up of a cross-section of the Delhi college community. The committee members interview all stakeholders and present the final budget request to the President. 
· Budgetary support for faculty development, programs, and recruitment  

· Discretionary fund support for “supplemental activities,” including travel to professional conferences, guest speakers, student program activities, field trips, and special events 

· Institutional support for placement, tutoring, and coursework to better prepare students for College work

· Monies provided for technology and training to enhance the program

Organizational Chart, SUNY Delhi
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Data

		

				Spring 08 ENGL 100 students who took ENGL 097												Recent semester ENGL 100 students who did not take ENGL 097

				C- and above				32		76%						C- and above						56%

				D, F, or WF				10		24%						D, F, or WF						54%
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